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Quality Initiative Review Panel,
It is with great enthusiasm that James A. Rhodes State College (Rhodes State) in Lima, Ohio submits our
Comprehensive Early Alert Program (CEAP) as the Open Pathway Quality Initiative Report. As a public, 2year technical and community college, Rhodes State thrives on providing innovative approaches to accelerate
and advance student success.
The College selected CEAP as its Quality Initiative to support the accreditation process through the Open
Pathway accreditation model set forth by the Higher Learning Commission to engage faculty, staff and students
in a broad, college-wide initiative. CEAP is a comprehensive, faculty initiated communication system developed
to increase student success by connecting students with immediate interventions resulting in positive academic
behaviors. The initiative takes a proactive approach to persistence, retention and completion and also supports
institutional planning and continuous improvement efforts.
The College is proud of our progress and success captured in the Quality Initiative Report and will continue to
enhance our Comprehensive Early Alert Program with an institution-wide commitment.
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Overview of the Quality Initiative
1. Provide a one-page executive summary that describes the Quality Initiative, summarizes
what was accomplished, and explains any changes made to the initiative over the time.

Executive Summary
The State of Ohio enacted House Bill 59 (Appendix A), which called for each public institution to submit to the
Chancellor a Campus Completion Plan by June 30, 2014, approved by its Board of Trustees. The Rhodes State
College (RSC) Plan was intended to develop initiatives promoting student success and degree completion.
Hence, early alert, a component of RSC’s Completion Plan, (Board Resolution, Appendix B) started in 2015,
initially led by Academic Affairs. RSC expanded this proactive approach to student success and completion
evolving it into the Comprehensive Early Alert Program (CEAP) which was selected as the institution’s Quality
Initiative (QI). This initial step led to a unified, collaborative student support structure.
The College President introduced CEAP as the Quality Initiative during the August 2016 Forum, establishing an
expectation for faculty and staff to collaborate on the initiative. CEAP is a comprehensive, faculty-initiated
communication system developed to increase student retention and success by connecting students, especially
those academically at-risk, with immediate interventions. The primary intervention for students originates with
the faculty and transitions into three access points where intervention will occur: (1) the Academic Success
Center (ASC); (2) Student Affairs Advising; and (3) Academic Faculty Advising. Four (4) goals were
developed to focus the work:
Table 1: Comprehensive Early Alert Program (CEAP) Goals
“Culture of Engagement” Create a culture of engagement for faculty and staff by
Goal 1:
providing professional development throughout the academic year
Goal 2:

“Student Engagement” Promote student engagement through the development of policies
and procedures that currently limit faculty and staff’s ability to best serve students

Goal 3:

“Enhancement of Interventions” Enhance current interventions to increase academic
success

Goal 4:

“Improved Access to Data” Improve the access, sharing and utilization of data through a
centralized data management system

RSC achieved several milestones in the implementation of CEAP. Culture of Engagement (Goal 1) is
demonstrated by the steady increase in faculty submission of alerts reaching 92% in fall 2017 to generate
interventions. Student Engagement (Goal 2) has been cultivated by introducing CEAP during orientation, firstyear experience and other campus and course activities. The Enhancement of Interventions (Goal 3) included
the development of the embedded coach model and the Academic Recovery Plan (ARP). Improved Access to
Data (Goal 4) encompassed information sharing, analysis and assessment actions. These accomplishments have
increased communication between faculty and staff, encouraged students’ development of supportive
relationships, increased the number of available interventions, and increased persistence and retention rates for
at-risk students.
CEAP continues to elevate the RSC culture with 52% of full-time and adjunct faculty believing that CEAP has
been effective in promoting a culture of persistence. Opportunities exist to capture additional data, enhance the
analysis of its impact on course completion, improve communication and assess the effectiveness of support
services. Cross-functional groups are exploring opportunities to assure the sustainability of CEAP. RSC is
committed to providing resources for CEAP, which demonstrates its commitment to student success.
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SCOPE AND IMPACT OF THE INITIATIVE
The scope of the Quality Initiave, CEAP, as an institution-wide project, produced changes beyond what was
anticipated. The responses that follow will demonstrate that CEAP has made an impact on the integration of
campus resources, student success, and institutional process. Dialogue initially designed to provide insight into
CEAP amplified the student and faculty voice on additional topics related to student success. The value of these
courageous conversations is evident and will lead to more opportunities to change institutional culture to
improve student success.

Accomplishments
2. Explain in more detail what was accomplished in the Quality Initiative in relation to its purposes
and goals. (If applicable, explain the initiative’s hypotheses and findings.)
The purpose of CEAP is to leverage resources to provide at-risk students wrap-around services to promote
academic success. Evolving from previous attempts, CEAP was developed as part of RSC’s Completion Plan,
which was designed to implement and assess specific initiatives improving persistence, retention, and
completion. Research forming CEAP’s foundation indicated that early alert programs are critical to retention
and completion and are more effective when multiple offices collaborate (McDonnell, Soricone, & Sheen,
2014). Related studies showed that supportive relationships – such as student/faculty, student/advisor, and
student/coach – have a strong influence on student success (Hoffman, 2014).
Building on this, CEAP features faculty-initiated alert submissions that start communication between faculty,
students, academic advisors and success coaches to reinforce positive academic behaviors or to intervene.
Alerts may be submitted at any point during an academic semester, term, or session, but submission is required
during the following reporting periods:
Table 2: CEAP Reporting Schedule
Academic Year
Semester (15 Weeks)
1st Half Term (8 Weeks)
2nd Half Term (8 Weeks)
Summer Session (12 Weeks)
Summer Session (10 Weeks)
Summer Session (8 Weeks)

Required Reporting
Week 2
Week 5
Week 2
Week 5
Week 9
Week 12
Week 2
Week 5
Week 2
Week 4
Week 2
Week 4

When submitting, faculty select an Early Alert Type (Appendix C). If the faculty desires additional
intervention, a faculty advisor, advisor or coach is notified based on the type of difficulty who contacts the
student to offer assistance. The coach or an advisor works with the student to develop an Academic Recovery
Plan (ARP), which is a step-by-step plan to access resources and acquire new strategies. Coaches and advisors
track student progress, follow-up, and update faculty on the student’s fulfillment of the ARP.

Goal 1: Create a culture of engagement for faculty and staff by providing professional
development throughout the academic year
Faculty & Staff Engagement
Faculty engagement went from good (85% in fall 2015) to great (92% in fall 2017) as a result of transitioning
from the prior early alert initiative to CEAP. The increased faculty engagement drives increased intervention
from academic advisors and success coaches. The tables below provide snapshots of faculty and staff
engagement during the early alert initiative (2015) and after CEAP was introduced (2017).
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Table 3: Faculty Engagement Snapshot
Semester
Fall 2015
Fall 2017

Week 2 Alerts
1,428
2,007

Week 5 Alerts
879
1,869

Total Alerts
9,244
27,191

Table 4: Academic Advisor and Academic Success Coach Engagement Snapshot
Semester
Fall 2015
Fall 2017

Advising Alerts
26
265

Coaching Alerts
270
569

Total Alerts
296
834

Professional Development
Between fall 2016 and fall 2018, a total of 15 workshops and presentations on CEAP engaged more than 700
full-time faculty, adjunct faculty including College Credit Plus (CCP) faculty, and staff (CCP is Ohio’s
designation for dual or concurrent enrollment). Additional training was provided for success coaches during
2016-17 and 2017-18 on a range of topics including success strategies in working with students, making student
referrals and best practices. Joint training sessions with academic advisors and success coaches included
information on accessing reports, technology updates and processes. When surveyed, 72% of full-time and
adjunct faculty indicated that professional development was adequate. Similarly, 74% of full-time and adjunct
faculty responded that they were sufficiently trained to provide intervention for students.
RSC established three Cross-Functional Teams (Appendix D) to coordinate the work of CEAP. Each group
engages Academic Affairs, Student Affairs, and Institutional Effectiveness to review progress, assess the impact
and gather information for improvement:




Intervention Group: Executive leadership addresses challenges at the institutional level;
Operational Group: Executive and mid-level leadership provides day-to-day operational oversight and
assessment;
Planning Group: Integrates faculty and support service staff to provide feedback and insight.

As issues arise, the Planning Group discusses and makes recommendations to the Operational Group for action.
Issues that have broader impact are raised to the level of the Intervention Group for action within and across
Cabinet areas.
Goal 2: Promote student engagement through the development of policies and procedures that
currently limit faculty and staff’s ability to best serve students.
To improve faculty and staff’s ability to serve students, several new procedures were established and the
Academic Standing Policy was revised. The procedures included:




Academic Recovery Plan (ARP): ARP (Appendices E and F) documents the strategies the student and
coach/advisor develop to improve academic performance. Students completing all interventions
included in the ARP are considered successful in having resolved the alert. During 2015-16, 729 ARPs
were completed, in 2016-17, 676 were completed, and 2017-18, 808 were completed.
New Student Orientation: New Student Orientation was redesigned and included a revised Academic
Success Center session. CEAP was introduced to 1,390 new students since the implementation of the
session in fall 2017.
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Virtual Advising: Cranium Café, a virtual advising service, was piloted in 2017-18 in the Business,
Technology and Public Service Division. Advising services were provided to 41 students using the webbased tool.
Institutional Research: IR facilitated three (3) student focus groups to gather perceptions of CEAP.
The results are being used to refine system-generated emails and communication with faculty, advisors,
and coaches.
CCP Alert Submission: Faculty teaching CCP courses at their high schools received CEAP training in
fall 2017 to align them with College intervention processes for students.
Embedded Coaching: Success coaches embedded in institutionally-defined gateway classes have
engaged 2,235 students (duplicated headcount) since fall 2016.
Master Syllabus: CEAP information was included in the institutional portion of the Master Syllabus
(Appendix G) in spring 2018, which is incorporated into all course syllabi, reaching all students upon
implementation in fall, 2018.
Canvas Messaging: Students have requested CEAP messaging through Canvas rather than through
email. Work has begun to accommodate this request. (Appendix H)
First-Year Experience: The first-year experience course is undergoing revision to include information
about CEAP and will be implemented in spring, 2019.

Taken together, RSC has promoted introductory-level student engagement with CEAP through expanding these
processes.

Goal 3: Enhance current interventions to increase academic success.
At the outset, interventions within the CEAP (Table 5) system included: 1) advising, 2) coaching, 3) tutoring, 4)
instructor contact, 5) student-initiated request to drop the course, and 6) instructor/staff-initiated advising to drop
the course. RSC made three major enhancements to existing interventions as CEAP evolved.
Table 5: CEAP Intervention Type
Intervention Type
Intervention Definition
Coaching is recommended for time management, study skills, or other
Coaching
areas impacting a student’s ability to succeed. (Does not include mental
health counseling.)
Tutoring
Tutoring is recommended for a specific subject.
Instructor guidance regarding course content or expectations is needed. (If
Contact Instructor
additional clarification is needed about reason for the early alert the
academic advisor or academic success coach is to contact the instructor.)
Enrollment Action: Advisor / Advice is given by an academic advisor to drop the course(s).
Faculty Initiated
Enrollment Action: Student
Request is made by the student to the drop course(s).
Initiated
Declined Intervention
Student stated their intent to not engage in the early alert process.
New interventions regarding course withdrawals were introduced in May 2016. While all withdrawals were
originally considered unsuccessful, the recommendation has been made to reclassify these. Consideration is
also being given to impact withdrawal has on preserving the student’s GPA and/or financial aid eligibility.
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In Academic Year 2017 (649) and Academic Year 2018 (605) students collaborated with success coaches or
advisors to create Academic Recovery Plans (ARPs) outlining steps to improve. Institutional data regarding
impact of the ARP demonstrates an 87% (fall 16 to spring 17) and 85% (fall 17 to spring 18) persistence rate for
students completing an ARP. Similarly, students completing an ARP had a 67% retention rate from fall 16 to
fall 17. Students completing some or all interventions contained in the ARP completed the course and earned a
grade of C or better at a rate of 90% (fall 2016) and 94% (fall 2017) compared to students receiving an early
alert who did not use an ARP, 26% (fall 2016) and 28% (fall 2017).
Coaches are embedded in gateway courses to develop supportive relationships prior to the student encountering
challenges. To date, embedded coaches have reached 2,235 students (duplicated headcount). Strategies to assess
the impact of embedded coaching are being developed.

Goal 4: Improve the access, sharing and utilization of data through a centralized data
management system
RSC continues efforts to bridge the access, sharing and utilization of data between Academic Affairs, Student
Affairs and Institutional Effectiveness. CEAP data is collected and maintained across a variety of institutional
systems — student information system, advising tracking system, tutor/coach tracking system, Institutional
Research (IR) data reports, and the assessment database — making information more accessible to College
stakeholders. CEAP information was shared via presentations during College forums, professional development
and training, and departmental data sharing and analysis. The following reports were developed to support
CEAP: Coaching Engagement Reports, Advisor Engagement Reports, Faculty Engagement Report,
Intervention Activity Report, and IR Report Site. These are distributed to Academic Affairs and Student
Affairs.

Evaluate the Impact of the Quality Initiative
3. Evaluate the impact of the Quality Initiative, including any changes in process, policies,
technologies, curriculum, and student success that are now in place in response to the initiative.
Goal 1: Create a culture of engagement for faculty and staff by providing professional development
throughout the academic year
RSC faculty and staff have moved from compliance to a culture of engagement in CEAP. Engagement is
demonstrated through (1) professional development, (2) alert submission and (3) alert intervention.





Professional Development: Full-time, adjunct, and CCP faculty participate in CEAP training through
sessions offered during institutional professional development days and adjunct/CCP faculty
professional development. Advisors and coaches are trained through workshops in the Advising Office
and Academic Success Center.
Alert Submission: During fall 2017, 92% of full-time and adjunct faculty submitted alerts through the
CEAP system. The early alert process for CCP faculty has recently changed, but engagement in CEAP
has begun with 206 alerts submitted during spring 2018.
Alert Intervention: Academic advisors and success coaches review alert information, work to make
contact with students, and provide intervention to students.
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Institutional efforts have been infused into initiatives by divisions, departments, and individual faculty members.
The following illustrate the shift to engagement:










Faculty Intervention: During fall 2017, 45.8% of alerts requiring intervention indicated that the
faculty provided intervention.
Division Meetings: CEAP is frequently a part of Division and Department meeting agendas and
documented in corresponding minutes.
Faculty Champions: RSC is exploring engaging faculty members in each Division/Department as
“CEAP Champions.”
Summer Faculty Coaches: The call for participants in the summer academic coaching pilot yielded
five faculty serving as success coaches.
Faculty Information: Faculty have requested more information that shows the impact of CEAP on
students.
Faculty Access: Faculty requested access to view all alerts submitted for each student
Faculty Submission: Beyond the required reporting periods, high faculty participation from the
beginning of the semester to the very end shows broader engagement in CEAP.
Faculty Perception: 50% of Faculty (Full-time and Adjunct) indicated that CEAP improved
communication between students and faculty.
Programmatic Third-Party Accreditation: Physical Therapist Assistant (2017), Registered Nursing
(2016), and Practical Nursing (2016) programs included CEAP in their self-studies for accreditation.
The nursing programs indicated that CEAP is used to provide additional support for students in their
“Rx” re-entry program. Business programs included CEAP in the Quality Assurance Report (2017).

Goal 2: Promote student engagement through the development of policies and procedures that
currently limit faculty and staff’s ability to best serve students.
Many of the procedures established to engage students were introductions to CEAP, such as its inclusion in
orientation, Canvas messaging, and the master syllabus. Other procedure modifications addressed the
application of CEAP to assist students as they encountered academic difficulties. Student engagement in CEAP
impacts persistence and retention rates. Among students receiving a difficulty alert, persistence (fall 17 to spring
18) was 66% where faculty have provided intervention; 66% where advisors/coaches have provided
intervention; and 57% for students who did not participate in the intervention process. Among students
receiving a difficulty alert, retention (fall 16 to fall 17) was 45% where faculty have provided intervention; 43%
where advisors/coaches have provided intervention; and 32% where students did not participate in the
intervention process.
Since the implementation of CEAP, academic probation, warning, and dismissal rates (Figures 1 and 2) have
steadily declined: a decrease of 2% for academic probation and 0.5% for dismissal; less consistent decreases are
noted for academic warning. Additional initiatives occurred, such as redesigns in developmental education and
adjustments in the number of credit hours calculated in the Academic Standing Policy. CEAP is one
contributing factor correlated with decreases in at-risk academic standings.
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Figure 1: Academic Standing Trends Fall Semesters

Figure 2: Academic Standing Trends Spring Semesters

Data source: Banner, Registrar’s Office
Numbers rounded to the nearest percent
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Goal 3: Enhance current interventions to increase academic success.
CEAP enabled the expansion and enhancement of three interventions: (1) embedded success coaching, (2)
Academic Advising and Academic Success Center Recovery Plans, and (3) reclassification of course
withdrawals.






Embedded Success Coaching: Embedded coaches go beyond responding to early alerts by proactively
visiting the classroom or posting within the Learning Management System (LMS) and providing inclass workshops on academic success strategies. As a presence in the course, coaches develop stronger
relationships with students.
Academic Advising and Academic Success Center Recovery Plans (ARPs): ARPs are tools
designed to help students make informed decisions and step-by-step plans to access resources and learn
new academic strategies to achieve their academic goals. Since the outset of CEAP, 1,484 ARPS have
been completed. In fall 2017, 94% of students completing some or all ARP interventions earned a grade
of C or better.
Reclassification of Course Withdrawals: While all withdrawals were originally considered
unsuccessful, the recommendation was made to reclassify course withdrawals. Reasons for this change
include (1) protecting the student’s GPA, (2) maintaining financial aid eligibility and (3) complications
of life circumstances. CEAP manual revisions during the fall of 2018 will reflect this change.

Goal 4: Improve the access, sharing and utilization of data through a centralized data
management system
CEAP data informs day-to-day operational management, annual assessment, professional development and
training. To ensure the effective application of CEAP information, work has begun to align the institutional
systems. Collaboration between IR and the ASC resulted in the development and adaptation of new tools for
collecting and sharing data across departments. The following reports are used to assess the effectiveness of
CEAP:


Coaching Engagement Report: Tracks the timeline for responding to open early alerts, prioritizing
coaches caseloads. The report is distributed to Success Coaches three times per week.



Advisor Engagement Report: Tracks the timeline for responding to open early alerts, helping coaches
prioritize their caseloads. The report is available for professional advisors.



Faculty Engagement Report: Monitors faculty interaction with CEAP and is used to encourage
participation. The report is distributed weekly to the VPAA, VPSA, AVPAA and Dean of Academic
Services.



Intervention Activity Report: Tracks the flow of early alerts in the reporting system from initiation
through follow-up. The report is distributed weekly to the VPAA, VPSA, AVPAA and Dean of
Academic Services.



IR Report Site: Data reporting transitioned to a new tool to increase access and efficiency because the
IR-created reports were difficult to use. IR reports are available to College employees to use at will. As
RSC further aligns data systems, new reports will be created and disseminated for utilization.
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Lessons were learned at every phase of the CEAP implementation. Insights obtained from the spring 2018 fulltime and adjunct CEAP Faculty Survey (Appendix I) indicated the following as it relates to improving the
access, sharing and utilization of CEAP data:


The majority (76%) of full-time and adjunct faculty survey respondents were satisfied with CEAP.



The majority (91%) of full-time and adjunct faculty survey respondents understand their roles and
responsibilities.



Engagement reporting increased faculty participation (i.e. submittal of alerts) from in fall 2016 to 92%
fall 2017.



Fifteen (15) CEAP related professional development sessions provided between fall 2016 through fall
2018, allowed for sharing of data and information with over 700 attendees.

Student Focus Groups
Student focus groups were designed to facilitate discussion to inform and guide future actions. Students
indicated that:





the emails are somewhat confusing because the source is unknown;
the language and tone of the emails made students feel like they were in more trouble than intended;
the emails did not provide actionable feedback;
there is a need for a quicker response to students from the Academic Success Center, Advising Center
and faculty for assistance.

Student Feedback
Based on the actions of one coach, a newly-developed best practice implemented by all coaches is the use of
weekly follow-up emails. Communication with students through this process yielded feedback that students:







are using the tools for test preparation and time management provided by coaches and are excited to see
how they will be helpful in class;
will continue using the study strategies provided through coaching;
believe the tools and strategies will help them be successful;
request follow-up meetings to seek additional help from coaches;
are sharing their success stories with coaches; and
express appreciation for the work done by coaches.

Each constituency contributed insight that is being utilized to improve all aspects of CEAP. There is an
opportunity for increased engagement to provide instruction on how to locate, understand, and evaluate CEAP
data. Appendices J - Q provide summary tables “At a Glance” related to the four CEAP goals.
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Tools, Data & Other Information
4. Explain any tools, data, or other information that resulted from the work of the Quality
Initiative.
In operationalizing CEAP, the following tools were developed: (1) an integrated technology system,
(2) information reports, (3) Academic Recovery Plans, (4) the CEAP Manual, (5) HLC Website in
SharePoint, (6) electronic Strategic Institutional Effectiveness Planning System (eSIEPS), (7) IR
SharePoint Site and (8) EvaluationKit.
 Integrated Technology System: Two previous attempts to implement early alert at RSC using
third-party software were unsuccessful. By centralizing early alert submission within the
faculty and student information portal (STARS), the simplicity of a “one-stop” design was one
contributing factor to high levels of faculty engagement. Submission options were revised to
enhance efficiency and allow CCP faculty to directly enter alerts.
 Information Reports: Reports were developed to monitor CEAP operations and gather data
for assessment purposes. Reporting capabilities were enhanced in 2016 with the development
of on-demand reporting.
 Academic Advising and Academic Success Center Recovery Plans (ARPs): Students
collaborate with the advisor/coach to create a plan of action that will promote successful
academic habits, the plan is outlined in the appropriate ARP form, which is used in follow-up
appointments to assess progress. This helps to develop self-efficacy in utilizing new academic
strategies.
 CEAP Manual: Early alert implementation in fall 2015 included two technical manuals. In
fall 2016, manual revisions addressed technology updates. In spring 2018, the College began a
significant revision to create a comprehensive document that includes information from both
technical manuals. The CEAP Manual will include additional information on the purpose of
CEAP, the operational responsibilities of each group involved in the Program, the reporting
schedule, and examples of ARPs.
 HLC Website in SharePoint: RSC created a dedicated website that houses the Open Pathways
compliance activities. This includes tracking efforts related to the Quality Initiative:
operational meeting agendas/notes, evidence to support the initiative, QI proposal and reports.
 electronic Strategic Institutional Effectiveness Planning System (eSIEPS): The College
uses an electronic tool to track and monitor planning and assessment activities related to CEAP.
Annual assessment reports are submitted to the system, which includes: (1) Strengths,
Weaknesses, Opportunities and Threats (SWOT) analysis, (2) action plans and associated Key
Performance Indicators (KPIs) and (3) findings and analysis. All employees have access to
eSIEPS.
 IR SharePoint Site: Institutional CEAP data is located in the IR SharePoint site. The
following are updated daily: Early Alert Data, Intervention Activity Report, Faculty
Engagement Report, and the Stats Intervention Activity Report.
 EvaluationKit: EvaluationKit was used in spring 2018 to survey full-time, adjunct, and CCP
faculty to gain feedback about CEAP. The qualitative and quantitative data were analyzed by
IR and are being used to improve data reporting, professional development, and CEAP
processes.
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Biggest Challenges & Opportunities
5. Describe the biggest challenges and opportunities encountered in implementing the Quality
Initiative.
Challenges for the Quality Initiative exist in communication with students and among faculty and staff,
changing enrollment demographics and staffing for scale and collaboration. Through formal and informal
feedback, observation, and data analysis/reporting, RSC has identified the following challenges and
opportunities for improvement:


Communication: CEAP experiences challenges communicating with students. Faculty focus group
findings indicate that reaching students is difficult and depends upon having current contact
information. Survey results indicate that 76% of full-time faculty perceive increased communication
with success coaches as a result of CEAP.
o Opportunity – faculty and staff continue to look for strategies (such as new student orientation
and the first-year experience course) to keep student contact information up-to-date.
o Opportunity – based on student feedback, system-generated emails were revised to include
actionable content and a student-friendly tone.
o Opportunity – continued enhancements to the CEAP manual, internal messaging, and the
embedded coaching model may improve communication with advisors and coaches.
o Opportunity – continuing work among Cabinet areas will further enhance collaboration among
operational units.



College Credit Plus (CCP): RSC offers CCP classes onsite at more than 50 high school locations
throughout Ohio. Professional development, providing comparable support services and communication
between high schools and the College have proved challenging. As demonstrated by the high rate of
N/A by CCP faculty on questions related to CEAP communication, CCP faculty are not as engaged in
CEAP as desired.
o Opportunity – RSC is offering in-person training and is exploring offering online professional
development to CCP faculty.
o Opportunity – Initiatives such as online tutoring and virtual advising are being implemented to
provide support to students at a distance.
o Opportunity – RSC is increasing communication to CCP faculty through professional
development and by notifying high school counselors of early alerts.



Coaching: RSC employs an embedded success coach model in which AmeriCorps Completion Coaches
are assigned to gateway or high-risk courses. Challenges exist in bringing the embedded coaching
model to scale and a month-long gap in summer success coaching due to the AmeriCorps service
timeline.
o Opportunity – RSC piloted a summer coaching initiative summer 2018. Five full-time and
adjunct faculty were trained and served as coaches May through August.
o Opportunity – The proactive model increases contact between coaches and students and would
benefit from larger-scale deployment.



Data Utilization: Stakeholders need clarity regarding the use of data relative to their role in CEAP.
o Opportunity – Clearer definition of stakeholders’ roles and responsibilities are included in the
updates for the CEAP manual.
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Centralization of Assessment: During the assessment phase of CEAP, the College concluded that
using two separate plans for assessment to capture institutional reporting (Completion Plan eSIEPS and
Institutional eSIEPS). The duplicative work led to incomplete information.
o Opportunity – To ensure consistent reporting and analysis shift from using the completion plan
eSIEPS to only the institutional eSIEPS.



CEAP Actions Aligned with KPIs: Challenges exist for stakeholders in understanding the institutional
KPIs relative to CEAP.
o Opportunity – Provide ongoing training to the CEAP stakeholders on the KPI definitions and
aligning actions with the corresponding KPIs.



Assessment of Interventions: A challenge exists in measuring the real-time improvement of the
student’s academic progress after intervention.
o Opportunity – Capture the student’s course grade at the time of early alert submission and postalert intervention to drive early course assessment.

Commitment To And Engagement In The Quality Initiative
Individuals & Groups Involved
6. Describe the individuals and groups involved in stages throughout the Quality Initiative and
their perceptions of its worth and impact.
The QI evolved from RSC’s Completion Plan. Groups and individuals participated in each stage.
Design: In May 2015, the Completion Planning Team began researching and developing an early alert
system. A variety of stakeholders reviewed prior early alert systems and potential technology solutions
and made recommendations for improving upon previous processes.
Implementation: Early Alert was implemented for all on-campus and online course sections in fall 2015,
including the technology for submitting alerts, documentation and follow-up processes. The
enhancement of the early alert program to CEAP was announced at the fall 2016 Presidential Forum.
Operations: The early alert system has been operationalized since fall 2015. This includes the
submission and follow-up of early alerts, ongoing assessment, and continuous quality improvement.
Research: IR provides data on the Program’s effectiveness through course completion, retention, and
persistence rates. In addition, surveys and focus groups provide both qualitative and quantitative
information which captures the stakeholders’ voice. IR analyzes data captured and shares the feedback
from faculty, staff, and students with the College community for the purposes of planning and
continuous improvement.
Assessment: The Assessment Office works with the CEAP stakeholders to capture action plans and
outcomes in the institutional eSIEPS tool to develop assessment actions as part of the ongoing cycle of
continuous improvement.
Updates: In addition to continuous process improvement, Information Systems engages in technology
updates. Updates in technology and processes were implemented in 2016, 2017, and 2018.
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Perceptions of the QI’s value are gathered in a variety of ways. Informal feedback is collected continually
through emails, meetings and documented conversations. IR gathered formal feedback through focus groups and
a faculty survey.
Faculty: Faculty survey data indicates:
 59% of full-time and adjunct faculty indicated that CEAP has all of the necessary components
to guide students toward success.
 61% of full-time and adjunct faculty indicated that “CEAP has been effective in improving the
success of students receiving early alerts.”
Overall, 89% of faculty appreciated the ease and convenience of CEAP, and 72% of survey respondents
stated that training/professional development had been adequate. 74% indicated that they were
sufficiently trained to provide interventions for students. Survey comments include:
 “Can be utilized quickly!”
 “CEAP is equivalent to student success.”
 “CEAP encourages staff and faculty to reach out to students and keep trying to connect
them to resources.”
Faculty concerns include finding the optimal times for alert submission and some confusion over
responsibilities. The most frequently occurring theme was frustration over the challenge when neither
the instructor nor the responders can reach students. The most frequently indicated weeks chosen for
response were week 3 (48%) and week 5 (41%). Survey comments include:
 “I do not like having to enter an alert for all students in week 2. It is too early to determine
difficulties that soon.”
 “It has not always been clear what is required of faculty. The Program is good, and it
works, but many of us are unsure of when and how we HAVE to file early alerts.”
 “… I get an email closing the case, saying the students are not responding. That is hence
the reason I have sent the alert.”
Staff: Participants in two staff meetings concur that CEAP has improved communication with faculty;
advisors further detailed its value for student success.
 “The process has opened some lines of communication, especially when the reporting
faculty member has gotten involved in the process.”
 “CEAP has increased faculty and coach communication.”
 “There has been some impact with the process. It has gotten students dropped or withdrawn
before the class impacted the student’s GPA.”
 “It [CEAP] has improved student outcomes for students who engage in the process. I
receive positive feedback from students.”
Students: Student feedback was gathered during two focus group sessions during fall of 2017 and
spring of 2018. The following were noted:
 “Isn’t it [early alert] due to Rhodes closing due to weather?”
 “Emails are somewhat confusing.”
 “Students need more information on CEAP when starting at RSC.”
 “Not really aware because students are unsure of their advisor's role/identity.”
 “Enjoyed getting kudos emails.”
 “Put a high priority emails that come in from early alert”
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Important Points Learned
7. Describe the most important points learned by those involved in the Quality Initiative.
Previous attempts at early alert implementation were unsuccessful. CEAP implementation has succeeded due to
(1) an institutional commitment, (2) institutional communication, (3) broad participation among College
stakeholders from Academic Affairs, Student Affairs, and Institutional Effectiveness and (4) integration of the
alert process into the STARS portal rather than an external software package.
(1) Institutional Commitment-The President charged a 26-member Steering Committee, chaired by
Cabinet members and consisting of faculty, staff and administrators, to work collaboratively and
develop the institutional Completion Plan which in 2016 expanded from Early Alert to CEAP as the
Quality Initiative.
(2) Institutional Communication-Since the 2016 inception, the campus community has been
continuously updated on CEAP progress during Presidential Forums, professional development
days, onboarding and other training sessions, Completion Plan communications and annual
Completion Plan updates to the Board of Trustees.
(3) Integrated Technology-Using the existing institutional portal for early alert submission and
tracking rather than third-party software increased faculty engagement in the process. By
centralizing early alert submission within the faculty and student information portal (STARS), the
simplicity of a “one-stop” design was one contributing factor to high levels of faculty engagement.
(4) Broad Participation- As seen in Table 6, CEAP is an “all-in” effort from college stakeholders.
Table 6: Personnel Involved in CEAP
Personnel

Design

Board of Trustees
President

Operations

X

X
X
X

President’s Cabinet

X
X

X
X

Updates
X

X

VPIE
AVPAA

Assessment

X

VPAA
VPSA

Implementation

X
X

X

X

X

X

X

X

X
X

Faculty Association

X

Deans Council

X

X

X

X

X

X

X
X

Chairs

X

Coordinators
Workforce

X

X

Registrar

X

X

AD Acad. Success

X

X

Director, AQI
Director, IS

X

Director, IR

X

Director, Advising

X

X

X

X
X

X

X

X

X

X

X

X
X

X

X

X

X

X

X

X

Director, ASC

X

X

Senior Programmer

X

X

Faculty Advisors

X

X

X

X

Academic Advisors

X

X

X

X

Success Coaches

X

X

X

X

Faculty Members
Students

X

X
X

X
X

X
X

X
X

X
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Resource Provisions
Human, Financial, Physical & Technological Resources
8. Explain the human, financial, physical, and technological resources that supported the Quality
Initiative.
The College committed the following resources to develop and implement CEAP.
Human Resources: Table 7 shows College personnel involved and primary activities related to the day-to-day
operations of CEAP.







Faculty Development and Oversight: responsible for working systematically with faculty to improve
their understanding of, encourage and monitor engagement in CEAP.
Student Support: responsible for providing direct support to students in response to early alerts and
submitting and following-up on early alerts.
CCP Coordination: responsible for communicating CEAP requirements and serving as a liaison
between the College and CCP faculty.
Program Oversight: responsible for monitoring day-to-day activities, early alert technology,
producing, disseminating, and using weekly reports.
System Development: responsible for programming and troubleshooting the early alert technology.
Assessment and Data Analysis: responsible for collecting and processing quantitative and qualitative
data related to CEAP and providing an evaluation of the effectiveness of the Program.

Table 7: Human Resources
Personnel
VP, Academic Affairs
Academic Deans
Department Chairs / Program Coordinators
Academic Advisors
Faculty Advisors
Success Coaches
Director, Testing & Accommodative Services
Financial Aid
Peer and Professional Tutors
Counselor
LMS Coordinator
Technical Associate for Academic Affairs
Director, Academic Success Center
Senior Programmer
VP, Student Affairs
Director, Institutional Research
Director, AQI

Primary Activity
Faculty development and oversight
Faculty development and oversight
Faculty development and oversight
Student support
Student support
Student support
Student support
Student support
Student support
Student support
LMS reminder messages
CCP coordination
Program oversight
System development
System development
Assessment and data analysis
Assessment and data analysis
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Financial Resources: Table 8 identifies the financial resources committed to CEAP in personnel compensation,
technology integration, and updates, including the portions of grants as well as internal funds.
Table 8: Financial Resources
Personnel
AmeriCorps Success Coaches
Prorated TAA Success Coach
One Full-Time Success Coach
Indirect Cost (approved grant rate)
AmeriCorps Success Coaches
Summer Success Coaches
Indirect Cost (approved grant rate)

Positions
3
.25
1
~
3
5
~

Year(s)
FY17
FY17
FY17
FY17
FY18
FY18
FY18

Cost
$31,575
$8,160
$36,558
$30,517
$31,575
$6,750
$15,330

Physical Resources: Faculty and staff engaged in QI activities work from their offices as a regular part of their
duties. The Success Coaches utilized Academic Success Center offices complete with standard office
equipment.
Technology Resources: In collaboration with the Completion Plan Team and others, the Senior Programmer
developed the technology supporting CEAP. Costs for the programming changes made in FY18 were $400.
Coaches were equipped with standard office computers and given access to printers and copiers.

Plans for the Future
Plans for Ongoing Work
9. Describe plans for ongoing work related to or as a result of the Quality Initiative.
The Quality Initiative has brought the campus together to support not only at-risk students but also all students
in need of encouragement and guidance. To meet these diverse needs, the Planning and Operational Groups are
laying the foundation for ongoing improvement through informational documents, professional development, a
summer coaching initiative and data analysis and assessment.








CEAP Manual: A revised CEAP Manual is under development and review for dissemination in spring
2019. New sections define the roles and responsibilities of CEAP stakeholders, provide purposes and
schedules of CEAP reporting, and outline the professional development and assessment calendars. The
manual will be reviewed annually during the spring semester consistent with the review of technological
needs and updates.
Professional Development: Ongoing professional development and technology training will continue
to engage faculty and staff. Professional development and training modalities will expand to include
online modules and site visits.
Faculty Coaching: The summer 2018 faculty coaching pilot was successful and will continue
throughout the year to serve students and to build faculty engagement in all aspects of CEAP.
Intervention Analysis: Analysis of the data demonstrated a gap in capturing what type of interventions
faculty provide to students. A mechanism for data collection was deployed in fall 2018 for analysis in
spring 2019. This will assist in determining institutional promising practices and bringing them to scale.
Disaggregated Data: Faculty feedback and support for CEAP prompted a decision to provide
additional data disaggregated by academic division, program, faculty status and student demographics.
Assessment: Assessment of CEAP will be continuous and include assessing the effectiveness of CEAP
elements which are embedded in the operational action plans across several College departments.
Continuous improvement for the initiative will include updates to the institutional tool used for annual
assessment reporting of strategic and operational plans.
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Surveys/Focus Groups: Faculty and student focus groups will continue to be conducted every fall and
spring semester with the addition of focus groups for staff. CEAP surveys for faculty will continue
annually. Student and Staff CEAP Surveys will be administered annually. The development of Focus
Group and CEAP survey instruments will be developed by Institutional Research with input from the
Operations Group. Results will inform continuous improvement for CEAP.
Virtual Advising: Cranium Café, a virtual advising service, was piloted in 2017-18. Advising

services were provided to 41 students using the web-based tool. RSC plans to bring virtual
advising to scale in 2018-19.




Revision of the Faculty Role in Advising: Student Affairs is scheduling advising workshops for
faculty. Workshops will include information on curriculum pathways, academic standing, available
student services, advising best practices, and incorporating technology into academic advising.
Mandatory Orientation: RSC plans to make orientation mandatory for new students beginning with
the 2019-20 academic year. Mandatory orientation will also necessitate an online format.
Collaboration Improvement: More work is needed to better integrate the work of Advisors, Coaches,
and faculty. The Vice Presidents for Academic and Student Affairs, will lead the collaborative work
between advisors, coaches, and faculty to enhance the operations of CEAP including regular meetings
between the Academic Success Center and the Advising Center to review and enhance intervention
processes. The Vice President for Institutional Effectiveness will work with these cabinet areas to guide
planning and assessment efforts to align with institutional activities.

The ongoing work for CEAP addresses the challenges and lessons learned. As an institutional commitment, the
Intervention, Operational, and Planning groups will continue to meet to provide direction and monitor
enhancement and implementation. Stakeholders will continue to work together to improve internal
communication related to roles, responsibilities, and expectations. RSC will continue to improve capturing and
analyzing data to inform decisions on the future of CEAP.

Practices & Artifacts
10. Describe any practices or artifacts from the Quality Initiative that other institutions might find
meaningful or useful and please indicate to you would be willing to share this information.
Through CEAP, RSC has made strides toward a culture of engagement while improving student success. While
still a work in progress, the lessons learned lead to innovations and improvements that hold potential for other
intuitions. The College is willing to share the following from the Quality Initiative:








Organizational Model: CEAP is a comprehensive infrastructure that provides a blueprint for creating
an effective, collaborative early alert model. The President and Chief Academic Officer spearheaded
CEAP, with the Director of the Academic Success Center, driving day-to-day activities. The outcomes
demonstrate the implementation and ongoing integration of the model across all levels of the institution.
CEAP Manual: The CEAP manual was originally constructed in two volumes, one for faculty
members who initiate alerts and one for staff members who respond. These were primarily technical
manuals, but stakeholders requested a comprehensive guide. The new manual is a single document,
defining roles and responsibilities, definitions, instructions for technology updates, student
communications, and follow-up procedures.
Technology Usage: RSC leveraged the Student Information System (Banner) to create the CEAPIntegrated Technology System (CEAP-ITS) without purchasing and implementing external software.
Institutions can replicate augmentation of their Student Information System at minimal cost. Coding
used for the generation of data reports can be made available to guide data extraction for analysis.
Coaching Model: CEAP includes a model (Appendix R) for academic success coaching. A

strength of the coaching model and CEAP is the implementation of proactive follow-up
procedures.
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These lessons learned through the Quality Initiative can be shared with audiences through presentations to
conferences for the Higher Learning Commission, American Association of Community Colleges, National
Association for Developmental Education, American College Personnel Association and the Global Community
for Academic Advising (NACADA) as well as regional and state conferences.
Note: The list of appendices are attached. Appendices J-Q provide an “At a Glance” summary of the four
Goals and corresponding Action Steps, Outcomes, and Evaluation Processes for CEAP.
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CEAP APPENDICES
APPENDIX A: Ohio Revised Code 3345.81 (House Bill 59)
APPENDIX B: Rhodes State College Board of Trustees Resolution 2014-60 to Approve the
Completion Plan Framework
APPENDIX C: Early Alert Types
APPENDIX D: Cross-Functional Teams
APPENDIX E: Academic Advising Office Academic Recovery Plan
APPENDIX F: Academic Success Center Academic Recovery Plan
APPENDIX G: Rhodes State College Master Syllabus Template (abbreviated)
APPENDIX H: Canvas Messaging
APPENDIX I: 2018 CEAP Faculty Survey
APPENDIX J: Goal 1 CEAP Action Steps and Outcomes
APPENDIX K: Goal 2 CEAP Action Steps and Outcomes
APPENDIX L: Goal 3 CEAP Action Steps and Outcomes
APPENDIX M: Goal 4 CEAP Action Steps and Outcomes
APPENDIX N: Goal 1 CEAP Evaluation Process
APPENDIX O: Goal 2 CEAP Evaluation Process
APPENDIX P: Goal 3 CEAP Evaluation Process
APPENDIX Q: Goal 4 CEAP Evaluation Process
APPENDIX R: Coaching Model
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APPENDIX A: Ohio Revised Code 3345.81 (House Bill 59)

Ohio Revised Code 3345.81 Strategic completion plan.
Not later than June 30, 2014, the board of trustees of each institution of higher education, as defined by
section 3345.12 of the Revised Code, shall adopt an institution-specific strategic completion plan
designed to increase the number of degrees and certificates awarded to students. The plan shall be
consistent with the mission and strategic priorities of the institution, include measurable student
completion goals, and align with the state's workforce development priorities. Upon adoption by the
board of trustees, each institution of higher education shall provide a copy of its plan to the chancellor
of higher education.

The board of trustees of each institution of higher education shall update its plan at least once every
two years and provide a copy of their updated plan to the chancellor upon adoption.

Amended by 131st General Assembly File No. TBD, HB 64, §101.01, eff. 9/29/2015.
Added by 130th General Assembly File No. 25, HB 59, §101.01, eff. 9/29/2013.
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APPENDIX B: Rhodes State College Board of Trustees Resolution 2014-60 to Approve the
Completion Plan Framework

CONSIDERATION OF APPROVAL FOR THE 2014-2016 RHODES STATE COLLEGE
COMPLETION PLAN FRAMEWORK: DRIVING TRANSFORMATION
Resolution No. 2014 – 60
Resolved, upon recommendation by the President and with the concurrence of the Vice President for
Institutional Effectiveness and Assistant to the President for Planning, the Vice President for Academic
Affairs and the Vice President for Student Affairs and the Executive Staff, that the Board adopt the
Rhodes State College 2014 Completion Plan Framework: Driving Transformation.

The Board unanimously approved Resolution No. 2014-60 Rhodes State College Completion Plan
Framework: Driving Transformation on May 20, 2014.
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APPENDIX B: Rhodes State College Board of Trustees Resolution 2014-60 to Approve the
Completion Plan Framework
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Visuals from President McCurdy’s 2014 Spring Forum Presentation
2

Visuals from President McCurdy’s 2014 Spring Forum Presentation
3

The purpose of the Ohio Board of Regents Completion Plan is to
develop systemic improvement strategies for institution-wide
policy and practice change that reach the departmental and
classroom levels. Plan strategies demonstrate a measurable impact
on student persistence, retention and completion. State-funded
2-year and 4-year colleges and universities must submit a Board of
Trustees approved plan to Chancellor John Carey by June 30, 2014
as a core initiative of the Complete College Ohio agenda.
The Plan utilizes the Bill & Melinda Gates Foundation funded
Completion by Design framework which includes five (5)
progressive student success tenets, Connection, First-Year
Entry, Progress, Completion and Workforce. The State adopted
this signature initiative as a proven approach to analyze data to
determine when students “drop-out” or “stop-out” while identifying
strategies to address those critical junctures. The Rhodes State
College Completion Plan evolves from the five (5) student success
tenets.

CONNECTION
STUDENT
PROGRESS
STUDENT
COMPLETION
WORKFORCE
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In 2012, the American Association of Community Colleges (AACC)
issued a bold call to action to increase completion rates by 50% by 2020.
The AACC issued a report, Reclaiming the American Dream, which
established seven (7) recommendations for the 1,200 community
colleges to attain that goal.
The recommendations focus on issues that impact the nation’s
prosperity and its global competitiveness, community college student
success and completion rates, equity of access and outcomes across
student groups, public accountability for institutional performance and
student success, and effectiveness and efficiency in preparing students
for real jobs paying family-supporting wages. The Rhodes State
Completion Plan aligns with the spirit & intent of the National Agenda.

5

The American Association of Community Colleges produced a
follow-up report early in 2014, Empowering Community Colleges:
To Build the Nation’s Future, as the “blueprint” for Plan
implementation. The Implementation Guide is organized by the seven
(7) recommendations from the AACC “Reclaiming the American
Dream” publication and outlines specific actions colleges can take to
address challenges and improve success and completion rates. The
Rhodes State Completion Plan creates the framework to shift from
planning to implementation.

Sustainable change, commitment & persistent focus

Share effective data w/ K12 & post-secondary levels
Interventions beyond small #’s of students

Improved learning & elimination of barriers

Balance b/w using technology & human connections
Faculty/Staff/Administrators/Gov. Boards

Readiness for the future focus on student success
Board support president doing courageous work
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The Rhodes State College 2012-2015 Strategic Plan, Rediscover Rhodes,
seamlessly aligns institutional strategies with the national and state agendas
for student access, success and completion.
The College’s six strategies and corresponding goals provide a strong
foundation to build, implement and sustain a robust Completion Plan.

ACCESS & STUDENT SUCCESS
ONE
TWO
THREE
FOUR
FIVE

COLLABORATIONS
DYNAMIC LEARNING
ENVIRONMENT

SIX

BRAND IDENTITY
ENERGIZING & ENGAGING
WORK CULTURE

FINANCIAL & PHYSICAL
RESOURCES
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To support the Plan development, President
Debra McCurdy charged a 26 member Steering
Committee, chaired by Cabinet members and
consisting of faculty, staff and administrators, to
work collaboratively and develop our
institutional Completion Plan. Five (5) Subcommittees were established with co-chairs
appointed to lead the respective charge of each
individual group.

Under the leadership of the Chairs, the
Steering Committee will manage the
development and implementation of the
Rhodes State College Completion Plan and
ensure that it aligns with the purpose of the
Ohio Campus Completion Plan. The Steering
Committee Chairs will guide the five (5) subcommittees in developing the Completion
Plan and monitor the implementation of the
plan, which will become effective July 1, 2014
through June 30, 2016.

 Steering Committee Chairs




Ms. Becky Burrell, Vice President for Institutional Effectiveness/Planning
Dr. Cynthia Spiers, Vice President for Student Affairs
Dr. Richard Woodfield, Vice President for Academic Affairs

 Steering Committee


28 FACULTY & STAFF

 Sub-Committees & Co-Chairs






CONNECTION (Dr. Rose Reinhart & Ms. Tish Hatfield)
FIRST YEAR ENTRY (Dr. Diana Ridgwell & Dr. Nan Smith)
PROGRESS (Ms. Dorothy Kiel & Ms. Judy Mazzarelli)
COMPLETION (Dr. Antionette Baldin & Ms. Teresa Iiames)
WORKFORCE (Dr. Matt Kinkley & Mr. Kevin Reeks)

 Sub-Committee Members


56 FACULTY & STAFF
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PHASE 1: Thematic Direction
The President held a meeting with the Steering Committee Chairs and Sub-committee Co-chairs
to begin the process of narrowing the focus of the Rhodes State Completion Plan. During the meeting,
the Co-chairs were engaged in a review of the 2012-2015 Strategic Plan to identify key strategic
objectives that support the State’s Completion Plan charge. Each identified key strategic objective was
aligned with the completion plan areas of focus (Connection, First-Year Experience, Progress,
Completion & Workforce) and the impact of each objective on completion. Multiple themes were
drawn from the key objectives discussion, with two primary themes emerging – (1) Student
Engagement for Persistence and (2) College Readiness. These two themes provided direction for the
Steering Committee and Sub-committee members during the next phase of the process – identifying
potential initiatives.
STRATEGIC THEMES
College Readiness:
1. Reducing the number of students entering college unprepared for rigorous college-level work.
2. Increasing the number of students who complete developmental education programs and progress
to successful completion of related freshman-level courses.
3. Successful preparation for transfer to baccalaureate institutions and the workforce.
Student Engagement for Persistence
1. Address specific demographic needs that lead to achievement gaps.
2. Change focus from just access towards access, success and completion.
3. Teaching strategies that align better with student learning needs.
PHASE 2: Emerging Strategies
The 77 Steering and Sub-Committee members were invited to a working session during which 16
primary and 111 secondary strategies were identified, that related to the thematic directions - Student
Engagement for Persistence and College Readiness primary strategies were reviewed by each Subcommittee to determine which ones resonated with the Sub-Committee’s respective area of focus
(Connection, First-Year Entry, Progress, Completion & Workforce). Secondary strategies were
reviewed for their potential to be grouped with the primary strategies identified by respective SubCommittee. Each Sub-Committee will research best practices related to the primary strategies in relation
to their respective area of focus (Connection, First-Year Experience, Progress, Completion &
Workforce). The research will include identifying barriers, needed policy and procedural changes, and
the impact on infrastructure and resources.
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PHASE 3: Strategy Development and Recommendation
The Steering Committee will continue to guide the work of the Sub-Committees
in narrowing the focus to several primary strategies. Throughout this phase, the Steering
Committee Chairs will meet with the President weekly to discuss necessary interventions
for change and apprise her of the progress of the Committees. The Steering Committee
will draft a report with the Completion Plan strategies recommended for implementation
over the next year. The recommendation will be shared with the Sub-Committee
members for their feedback. Both the recommendation and sub-committee feedback will
be shared with the President for review, discussion with the Steering Committee, and
disposition. The framework for the Rhodes State College Completion Plan will be
brought forward for approval to the Board of Trustees by the President. The final Plan
will be submitted by the President to the Ohio Board of Regents by June 30, 2014.
PHASE 4: Implementation & Assessment
The Completion Planning structure will be maintained to enable the College to
continue to assess and improve the Plan. An assessment, update and implementation of
the initial scaled or new strategies will be conducted after the first year. Completion
Planning will be incorporated into the institutional strategic planning process.
PHASE 5: Continuous Planning & Improvement
The overall plan will become an element of the Quality Initiative for Rhodes State
College as part of the Higher Learning Commission’s newly revised requirements for
reaccreditation. The Completion Plan will become an element of Rhodes State’s strategic
planning and continuous improvement process, with a focus on readiness, access,
persistence, retention, completion and student success.
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Description

Due Date

INITIAL INSTITUTIONAL PROFESSIONAL DEVELOPMENT
Rediscover Rhodes: 2012 -2015 Strategic Plan

7/1/13

Strategic Course Scheduling Consultation

12/13/13

Ohio Association of Community Colleges Data Coaching Workshop

01/24/14

Student Success Symposium

02/07/14

Data Coach Site Visit

02/19/14

Strategic Course Scheduling Workshop

03/10/14

Governance Institute for Student Success
COMPLETION PLAN PREPARATION

04/25/14
May 16, 2014

Steering Committee Meeting: Charge

05/09/14

Steering Committee Chairs and Sub-Committee Chair Meeting
Combined Steering/Sub-Committees

05/12/14
05/13/14

Sub-Committees Initial Meetings
RESEARCH BEST PRACTICES

Week of May 12
May 16, 2014

Two-Year Institutional Practices

05/16/14

Literature Review

05/16/14

National Strategies

05/16/14

Specific Practices Associated with Funding Model Success Categories and Measures

05/16/14

Completion Plan Framework Formed

05/16/14

Review Progress with the President

05/16/14

Weekly Steering Committee Meeting
STRATEGY DEVELOPMENT
Weekly Sub-Committees Meetings

05/16/14
May 19-23, 2014
Week of May 19

Board of Trustees Meeting: Presentation of Completion Plan Framework

05/20/14

Strategies for Comprehensive Impact on College Readiness and Engagement for Persistence

05/23/14

Impact of Strategies on State Funding Model Success Categories and Measures

05/23/14

Estimated Budget Associated with Identified Strategies

05/23/14

Identify Outcomes Measures for Targeted Level of Achievement and Impact

05/23/14

Review Progress with the President

05/23/14

Weekly Steering Committee Meeting

05/23/14

IDENTIFY POLICY, PROCEDURE, BARRIERS
Weekly Sub-Committees Meetings

May 26-30, 2014
Week of May 26

Identify Policy and Procedure Interventions

05/30/14

Identify Potential Barriers

05/30/14

Draft Completion Plan Reviewed with President
FINAL COMPLETION PLAN SUBMISSION

Week of May 26
June 30, 2014

Weekly Steering Committee – President’s Discussion of Draft Plan

Week of June 2

President Submits Completion Plan to the Ohio Board of Regents

June 30, 2014
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The purpose of the Rhodes State College Campus Completion Plan, in compliance with the
Ohio Board of Regents’ request, is to develop a systemic improvement plan for institution-wide
policy and practice change that reaches the departmental and classroom levels for direct impact
on student persistence and completion by:






Engaging system-wide expertise in all aspects of the Plan’s development,
implementation and assessment;
Identifying policies and practices that are advancing the institution toward
improved student completion rates;
Discerning strategies and methods that are likely to demonstrate impact toward
increased student persistence and completion;
Prioritizing improvement focus areas based on probability for positive impact on
current student persistence and completion;
Engaging employers in completion efforts that align with workforce needs.

This document is to serve as a vehicle to articulate the outcome of a strategic process for
improvement.
Rhodes State College, in consultation with the Board of Trustees, will meet the Ohio Board of
Regents’ mandate for submission of a Completion Plan. Through its five (5) phase approach,
Rhodes State has developed systemic improvement strategies for institution-wide policy and
procedure changes permeating into the departmental and classroom levels.
The two primary themes (1) Student Engagement for Persistence and (2) College Readiness,
along with the implemented strategies, will address critical issues impacting student success
across five (5) critical junctures (Connection, First-Year Entry, Progress, Completion and
Workforce). In keeping with our continuous improvement process, the Completion Plan will
become an element of Rhode State’s strategic plan with its focus on readiness, access,
persistence, retention, completion and student success.
Upon the return of the faculty in August 2014, additional planning will occur during the
College’s scheduled professional development to further refine the Plan and expand the
engagement of the Academy to explore and address potential gaps, implementation strategies
and resource reallocation.
Student success has been “at the core” for faculty and staff since 1971. Rhodes State’s collective
approach towards fulfilling our student-centered mission to “change lives, build futures, and
improve communities through life-long learning” is architected throughout the Completion Plan
and solidifies our vision and commitment to be the #1 Choice in our region.
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The following section has been prepared to bring understanding regarding the planning process,
the organization and implementation of the Rhodes State College Completion Plan. This section
includes a set of tables and a set of respective narratives, referenced as an appendix at the bottom
of each table. Each table represents an area of focus (Connection, First-Year Experience,
Progress, Completion, and Workforce). At the top of each table is a brief description of the
focus for improvement and its current status. The components within each table include: (a) the
specific improvement initiative, (b) incremental strategies for implementation of the initiative, (c)
the leadership and collaborator(s) for the initiative, (d) the expected outcome and measure, and
(e) the timeline during which the initiative and its incremental strategies will be implemented.
The respective appendices (B-K) provide a more detailed narrative of each component within the
tables, critical first steps, and background research. These narratives will be used to bring clarity
of the detail to the College community as the Completion Plan is implemented.
Finally, a budget is included to detail those initiatives which have a cost attached.
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CONNECTION
Improvement Focus Description: High school and adult students seeking post-secondary credits need to have the necessary skills to succeed in their courses
and certificate/degree plans. Relying on developmental coursework or remediation is not sufficient as a mechanism for success, particularly in reading, writing
and mathematics preparation. Early engagement in preparatory Boot Camps in these subject areas, coupled with student success strategies will assist Rhodes
State Students in preparation for persistence, retention and completion.
Improvement Focus Current Status: Existing issues and barriers are high credit hour developmental math courses (5 and 7 hours) that are graded and count into
a student’s grade point average; lack of professional tutors especially in math; an unprepared student population for taking the COMPASS test; and limited
supplemental instruction in developmental courses beyond the Academic Success Center and the Math/Science/Engineering Skills Center.
Improvement Initiative

Strategy

Leadership

Collaborators

Outcome

Measure

Timeline

Boot Camps

Mentorship
program with
K-12 Math
instructors

Chair,
Mathematics

Dean, Arts/Sciences

Increase placement
rates into college
level courses

Rates of students
placing direction
into college level
courses

Fall 2014
Scale K-12 instructors Math
workshops/seminars

ACTCOMPASS
Prep Program
to prepare
students for
the Compass
Placement
Assessment

Faculty, Math
Supervisor,
Testing
Center
Associate
Dean,
Academic
Success
Center

Chairs
Director, Advising
& Counseling
Director,
Community
Outreach
Director, Marketing

Boot Camps
in math,
reading, and
writing
Professional
Tutors

Director,
Institutional
Research

Increase first
semester
completion
Decrease the rate
of students
repeating
developmental
education courses

Develop COMPASS Prep Program
Rates of students
successfully
completing their first
semester

Develop Boot Camps (math, reading,
writing) program
Scale Professional Tutor Program

Rates of students
repeating
developmental
education courses

Fall 2015
Implement new/scaled Programs
Summer 2015
Assess & Improve

Registrar
Supervisor, Testing
Center
Director, Math,
Science, and
Engineering Skills
Center

See Appendix B
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CONNECTION
Improvement Focus Description: Financial Aid Literacy is one strategy that can prepare students for managing the cost of attendance and support their continued
persistence. Paying for an education can be a difficult task, but even greater is the level of debt that graduates or drop-out students can accrue. As new students
explore Rhodes State College for their post-secondary education, financial literacy needs to be an area of focus for all incoming students. Early preparation
regarding financial literacy can assist students in learning how to pay for their education, as well as understanding their responsibility to pay back their debt.
Improvement Focus Current Status: Existing issues and barriers include, but are not limited to: unclear communication about financial aid and debt; limited
opportunities to interact with students and parents; limited online tools; and a first-generation student population with little to no experience regarding higher
education.
Improvement Initiative

Strategy

Leadership

Collaborators

Outcome

Financial Aid Literacy

Financial aid workshops
and seminars

Director,
Financial Aid

Director,
Admissions

Online/interactive tools

Executive
Director,
Advancement

Director, Advising
& Counseling

Decrease rate of
students exceeding
maximum timeframe

Strategic scholarship
opportunities

Registrar
Director,
Community
Outreach
Director, Marketing
Director, Information
Systems,

Measure

Timeline

Rate of students Fall 2014
exceeding 150% Develop financial aid workshops,
of the maximum including online
timeframe for
Spring 2015
Increase in the rates of using financial Develop online financial aid tools
students achieving
aid
67% of course
Earmark & award funds for at67% of semester promise/first generation students
completion
course
completion rates Fall 2015
Implement financial aid literacy
program
Spring & Summer 2016
Assess & Improve

Director, Marketing
Director,
Institutional
Research

See Appendix C
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CONNECTION
Improvement Focus Description: New student orientation will become mandatory and will include a redesigned format tailored to the needs of specific student
populations. Included in the redesign will be the separation of registration from orientation as well as an integration of the curriculum from the current SDE 1010
first-year experience course.
Improvement Focus Current Status: Existing barriers and issues include the need for Student Affairs and Academic Affairs to work together in order to achieve
these outcomes. Faculty will need to become more involved in orientation and first-year experience. The impact of involvement on faculty workload will need to
be examined. Change in policies regarding current orientation and SDE requirements would need vetted and submitted to Shared Governance.
Improvement Initiative Strategy:

Leadership:

Collaborators

Orientation Redesign
and Delivery

Director, Advising
& Counseling

Chairs

Mandate new student
orientation for on
campus and on-line
delivery

Faculty
Deans
Advisors

The First Year
Experience (current
SDE) course
redesigned

VP Academic
Affairs

Admissions

Deans

Faculty

VP Student Affairs Director, Advising
& Counseling
Chair, Social
and Behavioral
Workforce
Sciences
Development Staff

Outcome
Increase first semester to
second semester
persistence rates

Measure
Semester to semester
persistence rates
Retention rates

Increase fall-to-fall
retention rates

Timeline
Fall 2014
Redesign new student
orientation
Redesign First Year
Experience (SDE) course
Summer 2015
Implement redesigned new
student orientation
Fall 2015
Implement redesigned First
Year Experience (SDE)
course
Spring & Summer 2016
Assess & Improve

See Appendix D
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FIRST YEAR ENTRY
Improvement Focus Description: Advising and scheduling is a strategy designed to assist students in registering and completing appropriate courses in the
proper sequence through appropriate, intrusive advising; as well as to offer scheduling course and program delivery formats and options designed to meet
students’ needs.
Improvement Focus Current Status: Existing issues and barriers to student success include the not having comprehensive strategic scheduling process impedes
planning abilities and prevents comprehensive advising and the need for more proactive advising means an increase in time spent following up with students and
faculty demanding higher workloads for advisors. Several policies and procedures need to be examined and developed setting and upholding deadlines for
registering/adding/dropping; and assigned advisors or support personnel.
Improvement Initiative
Student Centered
Scheduling

Strategy
Develop studentcentered Program
Formats and
Offering (e.g.,
weekend, evening,
etc.)

Leadership

Collaborators

Outcome

Measure

VP Student Affairs

Deans

Increase
enrollment
percentage age
25 or older

Percentage of students Summer 2014
enrolled age 25 or older Design strategic scheduling
process

VP Academic Affairs Chairs
AVP Academic Affairs Director, Advising &
Counseling
Registrar
Deans
Director, Advising &
Counseling

Course to course
Increase course to sequence persistence
course sequence within the first year
persistence rates
Persistence rates from
within first year
1st semester to 2nd
Increase semester semester
to semester
persistence rates

Timeline

Spring 2015
Implement strategic scheduling
for Fall 2015
Spring & Summer 2015
Assess & Improve

Course completion rates
within the first year

Increase course
completion rates
within first year

See Appendix E
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PROGRESS
Improvement Focus Description: Progress concerning student success incorporates benchmarks of the student persisting from 12 hours to 24 hours to 36 hours.
The theme of Student Engagement for Persistence supports the idea that increased “touches” with students are congruent with increased student retention and
completion. Proactive advising encourages students to develop relationships with both faculty and staff at the College, thus developing a sense of “belonging”.
As the student and advisor work together to determine the best course of action, the modularized courses, if appropriate, may be one of those interventions that
allows the students to concentrate on the student-learning outcomes that they are currently unsuccessfully meeting, subsequently allowing them to repeat only
that part of a course. Modularization may allow them to make necessary adjustments and change of focus, which may prevent any necessary repetition of course
content already achieved.
Improvement Focus Current Status: Policies and Procedures which may impact student progress include, but are not limited to: Student Academic Progress;
Academic Curricular Review process; programmatic accreditation guidelines; Credit Hour policies; Financial Aid rules / regulations; State funding models;
DARS; Banner; and credit hour shortages at graduation. The lack of a Strategic scheduling policy and process is also problematic.
Improvement Initiative Strategy

Leadership

Collaborators

Outcome

Measure

Course Modularization

Curriculum-mapping process for the
identified course(s)

VP Academic
Affairs

AVP Academic Affairs

Strategic scheduling process to
insure that appropriate modules are
offered

Deans

Increase course
completion rates in
modularized
courses

Course completion Summer 2014
rate in modularized Determine Courses
for Modularization
courses

VP Student Affairs
VP Business
Chairs
Faculty

Increase fall to fall
retention

Training for Modularized Courses
Advisors
Modularized courses for workforce
Director, Financial Aid
Banner and DARS enhancements

Increase 3 and 4 year
degree completion
rates

Fall to fall Retention
Degree
completion rate

Timeline

Fall 2015
Implement Course
Modularization
Process
Spring & Summer
2016
Assess & Improve

Curriculum Committee
Director, Information
Systems
Registrar
Institutional Research
Office

See Appendix F
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PROGRESS
Improvement Focus Description: Through Learning Communities, students will begin to bond with one another more quickly, which encourages them to engage
more deeply with learning and foster stronger relationships with faculty and advisors – ultimately leading to the development of social and academic support
networks. In Learning Communities, students’ confidence in their abilities to learn, as well as their motivation to succeed, increases by creating a safe,
supportive learning space. Due to this “engagement” and “involvement” students persist, are retained, and complete at higher rates. There have been several pilot
Learning Cohort programs initiated at Rhodes State in the past – all experienced an increase in retention.
Improvement Focus Current Status: A lack of initiatives that identify situations and issues that hinder a student’s progression to the 12, 24, and 36 credit hour
achievement have been identified at RSC Initiatives missing included: early alert process and technology, missing criteria for early alert activation, high touch
points with students, etc. Policies and procedures exist that are not student-friendly and do not support the student in their progression to completion; ex:
withdraw procedure. Lack of follow-up with students that leave the College as an attempt to restore them to the College pathway; as well as, no attempt to
determine “why” they left initially.
Improvement Initiative

Strategy

Leadership

Collaborators

Outcome

Measure

Timeline

Learning Communities

Creation of Learning
Communities based
upon targeted
populations as defined
by the institution
(Veterans, Minority,
Workforce/Industry,
etc.)

VP Academic
Affairs

Learning
Communities
Steering
Committees

Increase student
course to course
persistence rates

Persistence of
Learning
Community
Students

Fall 2014
Steering Committee
develops Learning
Community Program

Retention of
Learning
Community
Students

Summer 2015
Implement Learning
Communities

Deans

VP Student Affairs Learning
Communities
Coordinator
Chairs
Faculty
Faculty
Advisors &
Advisors

Increase student
retention rates
Increase certificate
and degree
completion rates

Certificate/Degree
Completion of
Learning
Community
Students

Spring 2016
Assess and Improve

Registrar
Information
Systems Staff
Workforce
Development

See Appendix G
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COMPLETION
Improvement Focus Description: A virtual advising delivery system will engage students at the earliest pre-college touch points and be reinforce the milestone
completion points to advance students through to certificate and degree completion. The holistic intrusive model will promote the significance of COMPASS
placement testing, as well as other placement indicators, to prospective students so that they will become more conceptually aware of gaps between their
plans/expectations and real employment opportunities (Rassen, Chaplot, Jenkins, & Johnstone, 2013). Each student will be provided with clear pathways at entry
giving them a comprehensive vision of the steps to reach their goals (Rassen et al., 2013).
Improvement Focus Current Status: Current barriers to this Advising/Scheduling strategy range from overcoming institutional inertia to changing student
behavior. A lack of mandatory advising permits some students to avoid engaging in the advising process during their entire enrollment. A lack of written and
published policies and procedures that facilitate interoffice and interdepartmental collaboration presents further challenges to the development and
implementation of a more holistic advising and scheduling model.
Improvement Initiative Strategy

Leadership

Virtual Advising

Director Advising
& Counseling

Intrusive model
Advising technology

VP Academic
Affairs

Collaborators

Outcome

Measure

Director, Distance
Education

Reduce rate of students
trending above the
150% SAP financial aid
standard

150% SAP financial aid
timeframe

Director, Information
Systems

Deans

Faculty

Chairs

Registrar

VP Student Affairs Admissions
Registrar

Faculty Advisors

Timeline

Fall 2014
Develop
comprehensive
Increase course completion advising system
rates
Increase course completion
Spring 2015
Run Pilot
Semester to semester
Increase semester to
persistence
Fall 2015
semester persistence
Implement
Spring & Summer
2016
Assess & Improve

Financial Aid

See Appendix H
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COMPLETION
Improvement Focus Description: A comprehensive early alert system comprised of a mandatory, early course assessment and follow up remediation or
intervention, both leveraged by technology, will be implemented to promote course completion and student persistence. Facilitating persistence begins prior to
entrance through college readiness efforts designed to ensure that students understand the importance of entrance exams, course sequencing and career goals.
Intervention strategies, however, promote engagement in course work and with faculty and staff in the furtherance of student persistence and can lead to a higher
level of student achievement.
Improvement Focus Current Status: Perception, a history with lack-of-fit technology, and inter-departmental communication challenges lead the list of barriers
to implementing a viable early alert system. The college’s prior attempts at early alert services using technology have fallen into disuse. The issues with the
technology encompassed lack of training, lack of follow through, and misunderstanding of the purpose of early alert. In addition, the use of additional technology
outside of routinely used systems placed an added burden on faculty. Early alert systems depend on faculty for early classroom assessment and tracking of
student performance. The communication process currently in place to identify and share information about at-risk students is not clearly defined and does not
promote ‘closing the loop’ between the faculty member and the advising or learning support staff charged with intervening.

Improvement Initiative Strategy

Leadership

Early Alert System

VP Academic Affairs Deans

Mandatory Early Course
Assessment
Course Remediation

Collaborators

Associate Dean,
Academic Success
Center

Chairs

Deans

Associate Dean,
Academic Success
Center

Faculty

Leveraging Technology

Chairs
Director, Information
Systems
Director, Distance
Education
VP Student Affairs
Director, Information
VP Academic Affairs Systems

Outcome

Measure

Increase student
Course persistence rates
course completion
rate
Student persistence rates,
course to course within a
Increase student
sequence or series
persistence rate
term to term within
course sequence or
series

Timeline
Summer 2014
Develop Comprehensive
Early Alert System
Summer 2015
Pilot Comprehensive
Early Alert System
Fall 2015
Implement
Spring & Summer 2015
Assess & Improve

Workforce
Development
Director, Advising
& Counseling
Admissions

See Appendix I

Director, Financial Aid
Registrar
Director, Information
Systems
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WORKFORCE
Improvement Focus Description: The College’s ability to engage both emerging and incumbent workers with appropriate advising/scheduling is required to
impact completion and success. This will include a system-wide process for Prior Learning Assessment (PLA) whereby students may gain credit for experience,
credit for non-academic learning and credit by examination. PLA will be promoted and supported within the College to assist students in expediting college
completion and reduce costs.
Improvement Focus Current Status: The College will review all PLA support guidelines and implement a best practice PLA process across all College
populations. Currently, PLA is not promoted and students must initiate and complete the process in order to receive PLA credit. Education of the new PLA process
is critical to its implementation. Program curriculum may need to include options for electives. Additionally, realignment of staff may be necessary to centralize
PLA intake.
Improvement Initiative:

Strategy:

Prior Learning Assessment Rhodes State College will
(PLA)
evaluate and assess
students’ life learning for
credit to expedite
certificate and degree
completion and to reduce
costs
Standardize PLA
application process and
timeline

Leadership:

Collaborators:

VP Academic Affairs Deans
VP of Student Affairs Chairs
Executive Director,
Workforce
Development

Faculty

Outcome:

Measure:

Timeline

Increase the number of
PLA students

Number PLA students

Summer 2014
Develop PLA
Process

Increase certificate and
degree completion of
PLA students

Certificate and degree
completion of PLA
students

Fall 2014
Implement
PLA Process

Registrar

VP Academic Affairs Director, Advising &
Counseling
VP Student Affairs

Spring 2015
Assess &
Improve

Project Coordinator,
Workforce Development
Director, Marketing &
College Relations
Director, Admissions

See Appendix J
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WORKFORCE
Improvement Focus Description: Stackable Credentials/Pathways allow students to become work ready through College certificates and third-party
certifications from college readiness through completion. Early student engagement will outline educational career milestones through Stackable
Credentials/Pathways providing validation of students’ skills and knowledge. Across the campus, workforce development strategies will allow students to achieve
workforce readiness and increase connections to area employers. Students will demonstrate knowledge and skills as well as the ability to support the cultural
environment of employers needed for success in a wide range of industries and businesses.
Improvement Focus Current Status: Stackable credentials/Pathways are not universally implemented and identified across campus. Stackable credentials
require development to comply with financial aid requirements. The inclusion of third-party credentials into course completion will require additional resources
including financial, staffing and curricular understanding. Educating the College on Stackable Credentials/Pathways is critical to its success. The process must
also be seamless for the students so credentials are a part of their programs and are recognized as they are awarded.
Improvement Initiative Strategy
Stackable
Credentials/Pathways

Build Stackable
Credentials/Pathways
Program

Leadership

Collaborators

Outcomes

VP Academic Affairs Director, Financial Aid Increase the number of
stackable certificates
Deans
awarded
VP Student Affairs
Executive Director,
Workforce
Development

Measure

Timeline

Stackable
certificates
awarded

Fall 2014
Scale & development new
stackable credential
pathways

Chairs
Faculty
Director, Advising &
Counseling
Registrar

Fall 2015
Implement scaled &
developed new stackable
credential pathways
Spring 2015
Assess & Improve

Director, Marketing &
College Relations
Director,
Institutional
Research

See Appendix K
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PLAN BUDGET (projected)
The projected Completion Plan Budget is based upon the planning groups initially evaluating “What will Rhodes stop doing?” in order to shift and reallocate
resources from the operational budget to successfully support the tenets of the Plan. An ongoing assessment, allocation and management of fiscal resources for the
Plan will be embedded in the College’s annual planning, budgeting and continuous improvement processes.
Connection
Boot Camp development:
$15,000

First-Year Entry
Curriculum redesign:
$15,000

Orientation Redesign Consultant Fee
$7,000

Course Modularization:
$10,000

Completion
Early Alert
Technology Upgrade:
$50,000

Workforce

$15,000

$20,000

Budget Totals

$0

Learning Communities:
$10,000

First Year Experience (SDE)
Redesign
$10,000
$37,000

Progress

$122,000

$50,000

$0
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APPENDIX C: Early Alert Types
Alert Type
Consistently Good
Academic Performance
Acceptable Academic
Performance
Never attended (online
course)
Unsatisfactory Attendance
Or
Unsatisfactory Attendance
& Other
(online course)
Never attended
Unsatisfactory Attendance
Or
Unsatisfactory Attendance
& Other

Definition
Student is consistently
doing A or B work.
Student is performing at
C or above.
Student has not logged
in to the course shell
and has not contacted
the instructor.
Student has not logged
in to the course shell for
7 consecutive days and
has not contacted the
instructor regarding the
absences.
Student has never
attended class and / or
contacted the instructor.

Great Job email is sent
to the student.

Student has missed a
class period and has not
contacted the instructor
regarding the absences.

Unsatisfactory Academic
Performance
Submitting faculty: Please
provide additional
information in the “Other”
box. Which assignment /
quiz / exam has been
unsatisfactory?

Student has scored a Cor below on two or
more assignments,
quizzes, or an exam.

Missing Assignment / Quiz
/ Exam
Submitting faculty: Please
provide additional
information in the “Other”
box. Can the assignment /
quiz / exam be made-up?

Student has not turned
in required assignments
or completed quizzes /
exams

Other

Action

Defined by course
instructor or used to
provide additional
information related to
selected difficulty.

None

Third-Party
Recipient
System Generated
None

Online Never Attended
email is sent to the
student and instructor.

When intervention is
requested
Academic Advisor

Online Attendance
Concern email is sent to
the student the student
and instructor.

When intervention is
requested
Academic Advisor

Attendance Concern
email is sent to the
student and instructor.

When intervention is
requested
Academic Advisor

Attendance Concern
email is sent to the
student the student and
instructor.

When intervention is
requested
Academic Advisor

Academic Concern
email is sent to the
student and instructor.
(concerns about alerts
when these cannot be
made-up; test anxiety
may not correlate with
missing assignments)
Academic Concern
email is sent to the
student and instructor.
(concerns about alerts
when these cannot be
made-up; test anxiety
may not correlate with
missing assignments)
Academic Concern
email is sent to the
student and instructor.

When intervention is
requested
Academic Success
Coach

When intervention is
requested
Academic Success
Coach

When intervention is
requested
Academic Success
Coach
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APPENDIX D: Cross-Functional Teams

CEAP Intervention Group






Dr. Debra McCurdy, College President
Dr. Vicki Deketelaere, Vice President for Academic Affairs
Dr. Rose Reinhart, Vice President for Student Affairs
Ms. Becky Burrell, Vice President for Institutional Effectiveness/Planning
Dr. Chris Boyett, Associate Vice President for Academic Affairs

CEAP Operational Group











Dr. Debra McCurdy, College President
Dr. Vicki Deketelaere, Vice President for Academic Affairs
Dr. Rose Reinhart, Vice President for Student Affairs
Ms. Becky Burrell, Vice President for Institutional Effectiveness/Planning
Dr. Chris Boyett, Associate Vice President for Academic Affairs
Mr. Eric Sponseller, Director of Institutional Research
Dr. Cherilee Walker, Dean of Academic Services
Dr. Nanette Smith, Director of Assessment
Ms. Jeannette Passmore, Director of the Academic Success Center
Vacant, Director of Advising and Counseling

CEAP Planning Group








Dr. Chris Boyett, Associate Vice President for Academic Affairs
Dr. Cherilee Walker, Dean of Academic Services
Ms. Jeannette Passmore, Director of the Academic Success Center
Mr. Eric Sponseller, Director of Institutional Research
Vacant, Director of Advising and Counseling
Mr. Jacob King, Assistant Professor of Humanities
Ms. Lisa Cogley, Assistant Professor of Information & Emerging Technology
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APPENDIX E: Academic Advising Office Academic Recovery Plan

Academic Advising Office Academic Recovery Plan
Name: _____________________________________ R#_______________________
Email: _____________________________________ Phone: ____________________
The Early Alert Intervention Contract is a guide to monitor and facilitate your learning. It is a joint
process and negotiated agreement between you and your Academic Advisor. It identifies the assistance
you need to be successful and the guidance the College can provide.
___ I will contact or meet with my Academic Advisor regarding any problems with my attendance in
class. I understand it is my responsibility to schedule these meetings by calling the advising office at
419-995-8400. If I miss a scheduled meeting, it will be my responsibility to call and reschedule.
___ My advisor and I discussed the reasons for my absence (listed below):
___________________________________________________________________________
___________________________________________________________________________
___________________________________________________________________________
___________________________________________________________________________
___ I will make sure to communicate with my instructor any absences, tardiness, or need to leave early
from class and make up any eligible course work (listed below):
___________________________________________________________________________
___________________________________________________________________________
___________________________________________________________________________
___________________________________________________________________________
___ I will take the following actions, to ensure that I am regularly attending class:
___________________________________________________________________________
___________________________________________________________________________
___________________________________________________________________________
___________________________________________________________________________
___ I will reach out and make use of the following resources in order to attend class regularly:
___________________________________________________________________________
___________________________________________________________________________
___________________________________________________________________________
___________________________________________________________________________
Signature: ___________________________________________ Date:_________________
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APPENDIX F: Academic Success Center Academic Recovery Plan

Academic Success Center Academic Recovery Plan
Name: _____________________________________ R#_______________________
Email: _____________________________________ Phone: ____________________
The Early Alert Intervention Contract is a guide to monitor and facilitate your learning. It is a joint
process and negotiated agreement between you, the student, and your Academic Advisor. It
identifies the assistance you need to be successful and the guidance the College can provide.
 I will meet with my Success Coach no less than ____ times per week for the next ___ weeks. I
understand it is my responsibility to schedule these meetings by calling my Success Coach. If I
miss a scheduled meeting, it will be my responsibility to call and reschedule.
 I will meet with a tutor at least ____ times per week for the next ___ weeks. I understand it is
my responsibility to schedule these meetings. If I miss a scheduled meeting, it will be my
responsibility to call and reschedule.
 I will make a weekly/monthly/semester schedule (include all due dates of assignments, family
and personal commitments, and a study schedule).
 Schedule at least 2 hours of study for every hour in class.
 Arrange to study in the library or __________________, where I can give undistracted
attention to my work.
 Attend classes faithfully, be on time, and stay the entire class meeting. If I cannot attend a
class, I will notify the instructor and follow up with him/her to see what assignments or
information I missed.
 Meet with my instructors regularly outside of class _________ times throughout the semester
to be sure I understand and I am meeting their expectations in their courses.
Other prescribed interventions:
_______________________________________________________________________________
_______________________________________________________________________
Describe specific strategies that you are going to implement to help you succeed this semester.
_______________________________________________________________________________
_______________________________________________________________________
Signature: ___________________________________________ Date:_________________
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APPENDIX G: Rhodes State College Master Syllabus Template (abbreviated)

INSTITUTIONAL INFORMATION
PARTICIPATION
Attendance:
Regular attendance is important to understand course content and perform required competencies.
Absences, late arrivals, and early departures will negatively impact your grade and may result in a
grade of “E” which may harm your Financial Aid eligibility. Please ensure that you understand the
attendance policy for each course and follow the instructor’s guidelines for communicating about
unavoidable absences and making up course work, if permissible.
E-mail:
You are responsible for checking your College email frequently for college and course-related
communications. RSC recommends checking email daily in recognition that certain communications
may be time-sensitive. Please use proper etiquette when submitting emails to College personnel: a
positive tone, correct spelling and grammar, and verify the intended recipient’s title and address before
sending the email. These details will expedite communication.
Incomplete:
The grade of incomplete (“I”) in a course is a temporary grade, reflecting that while your work in the
course is qualitatively satisfactory, but for some extenuating circumstances, a small fraction cannot be
completed by the scheduled end date. Before an “I” can be awarded, there must be a plan in place,
verified by signatures or emails by both you and your instructor, outlining exactly what work must be
accomplished and a schedule for doing so. The student must complete and submit the coursework no
later than the sixth Friday following the start of the semester or term subsequent to the one in which
the “I” was received. Failure to adhere to this plan will result in calculating the course grade with 0s
for all remaining assignments. Until the “I” is resolved, the credit hours will not be counted or
considered for any purpose. Your financial aid and academic standing may be negatively impacted. For
more information see the College Catalog “Grading System” and “Registration.”
In short, taking an incomplete should be avoided. However, if it becomes impossible for you to
complete a course, please contact your instructor and Financial Aid advisor immediately.
Withdrawal:
You are responsible to officially drop/withdrawal from a course when you decide to no longer attend
class. Without an official drop/withdrawal from the Office of Advising and Counseling, the institution
has the right to identify a date of drop/withdraw. This may result in receiving an “E” in all classes and
being required to pay all assessed fees and tuition, even though you have actually left the College.
Any/all of these may have a negative impact upon future Financial Aid eligibility. Please contact your
Academic and Financial Aid Advisors for assistance.
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STUDENT CODE OF CONDUCT
Academic Integrity:
Attempting to deceive, defraud, or use dishonesty for one’s own gain will not be tolerated. Dishonesty
in any form may result in a grade of “zero” for the activity, whether in providing or utilizing materials
inappropriately. Additionally, individual programs may impose greater sanctions. This includes – but
is not limited to – plagiarism, attempting to pass off someone else’s work as one’s own; submitting
substantially the same work, using materials created for one course in another without the instructor’s
knowledge and permission; securing/providing answers to a test apart from the instructor’s directions,
etc. Students are encouraged to review the Student Code of Student Conduct on the college website
(http://www.rhodesstate.edu/currentstudents) for additional information.
Student Support:
Resources
Accommodative Services
Advising
Campus Security
Career Services
Computer Help Desk
Counseling Services
Financial Aid
Library
Success Coaching
Testing Center
Tutoring

Location
TL 132
PS 148
TL 150
PS 150
KH 102
PS 216
PS 150
CK150
SCI 240
TL132
SCI 151

Phone
419-995-8476
419-995-8400
419-995-8499
419-995-8352
419-995-8069
419-995-8133
419-995-8800
419-995-8401
419-995-8039
419-995-8476
419-995-8039

ADA Reasonable Accommodations:
Accommodative Services supports all students with documented disabilities who are enrolled for
credit. Students needing accommodations at Rhodes State should contact Accommodative Services in
person in the Technical Education Laboratory building, Room 132 (TL 132), via email at
AccommodativeService@RhodesState.edu, or via telephone at 419-995-8476. Students must meet
with Accommodative Services, receive an Accommodations Letter, and present the letter to the
instructor before accommodations take effect. Accommodations are not retroactive.
Comprehensive Early Alert Program (CEAP):
Rhodes State employs a Comprehensive Early Alert Program (CEAP) to identify and provide just-intime support for students who are having academic difficulties. It is a process by which your instructor
will “alert” you and an advisor or success coach when you are absent, frequently late or leaving early,
have missed assignments, or earned low test scores. CEAP enhances existing services, such as
advising, coaching, and tutoring, which increase student success. Please contact your instructor,
advisor, or success coach to learn about what assistance might be available.
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APPENDIX H: Canvas Messaging
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APPENDIX I: 2018 CEAP Faculty Survey

Rhodes State College
FAC - SP 2018 Comprehensive Early Alert Program (CEAP) Faculty Survey - Full Time
1 - Based on a 15-week class meeting schedule, what weeks during the term are best for faculty to submit Early Alerts? (Select your top three)
Response Option

Weight

Frequency

Percent

Week 2

(14)

8

29.63%

Week 3

(13)

13

48.15%

Week 4

(12)

8

29.63%

Week 5

(11)

11

40.74%

Week 6

(10)

9

33.33%

Week 7

(9)

6

22.22%

Week 8

(8)

4

14.81%

Week 9

(7)

6

22.22%

Week 10

(6)

5

18.52%

Week 11

(5)

1

3.70%

Week 12

(4)

2

7.41%

Week 13

(3)

1

3.70%

Week 14

(2)

0

0.00%

Week 15

(1)

1

3.70%

Percent Responses

0

Response Rate

25

50

75

Means

100

27/27 (100%)

2 - What academic years have you utilized the Early Alert system? (Select all that apply)
Response Option

Weight

Frequency

Percent

2015-16

(4)

23

85.19%

2016-17

(3)

26

96.30%

2017-18

(2)

26

96.30%

N/A

(1)

0

0.00%

Percent Responses

0

Response Rate

25

50

75

Means

100

27/27 (100%)

3 - Please rate your overall experience with the Early Alert process.
Response Option

Weight

Frequency

Percent

Extremely Easy

(4)

9

33.33%

Easy

(3)

14

51.85%

Difficult (please explain below)

(2)

3

11.11%

Extremely Difficult (please explain below)

(1)

1

3.70%

N/A

(0)

0

0.00%

Percent Responses

3.15

0

Response Rate

Mean

STD

27/27 (100%)

3.15

0.77

Means

25

50

75

100

Course

• The first couple times it was learning experience. Once you get learn it down it is easy process.
• click of a button
• See below
• The system is easy BUT having to enter an Early Elert during the 2nd week of the semester is not appropriate. I do not assess the students that early in the semester in any course that I teach.
• Week 2 is not an appropriate week to evaluate students when the course has just started and no testing has been completed.
• No outcomes have be achieved. I get an email closing the case saying the students are not responding. That is hence the reason I have send an alert.
• If I could choose "somewhat difficult," I would. The difficulty lies in knowing what the expectations are for those special "Early Alert" weeks. I know that two colleagues and I all had different
understandings for the expectations, and we were all trying to comply. Some thought that all students for all classes had to be "early alerted" during those weeks. Others thought that only one Early
Alert per class was required, and still others thought that one Early Alert per class meeting was required. Frankly, I'm unclear as to why we have these designated weeks at all. Shouldn't we Early
Alert as needed in every week?
• It has not always been clear what was required of faculty. The program is good, and it works, but many of us are unsure of when and how we HAVE to file early alerts.
• The selection options could be more flexible or allow multiple selections.
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FAC - SP 2018 Comprehensive Early Alert Program (CEAP) Faculty Survey - Full Time
4 - CEAP ProcessPlease indicate your agreement regarding the following statements.
I am aware of my role and responsibilities as they relate to Early Alert.
Response Option

Weight

Frequency

Percent

Strongly Agree

(4)

16

59.26%

Agree

(3)

9

33.33%

Disagree

(2)

2

7.41%

Strongly Disagree

(1)

0

0.00%

N/A

(0)

0

0.00%

Percent Responses

3.52

0

Response Rate

Mean

STD

27/27 (100%)

3.52

0.64

Means

25

50

75

100

Course

4 - CEAP ProcessPlease indicate your agreement regarding the following statements.
The Early Alert categories provided in the reporting system are sufficient.
Response Option

Weight

Frequency

Percent

Strongly Agree

(4)

3

11.11%

Agree

(3)

15

55.56%

Disagree

(2)

8

29.63%

Strongly Disagree

(1)

1

3.70%

N/A

(0)

0

0.00%

Percent Responses

2.74

0

Response Rate

Mean

STD

27/27 (100%)

2.74

0.71

Means

25

50

75

100

Course

4 - CEAP ProcessPlease indicate your agreement regarding the following statements.
I understand the Early Alert follow-up and documentation processes.
Response Option

Weight

Frequency

Percent

Strongly Agree

(4)

5

18.52%

Agree

(3)

19

70.37%

Disagree

(2)

3

11.11%

Strongly Disagree

(1)

0

0.00%

N/A

(0)

0

0.00%

Percent Responses

3.07

0

Response Rate

Mean

STD

27/27 (100%)

3.07

0.55

Means

25

50

75

100

Course

4 - CEAP ProcessPlease indicate your agreement regarding the following statements.
I am satisfied with the Early Alert submission and follow-up process.
Response Option

Weight

Frequency

Percent

Strongly Agree

(4)

2

7.41%

Agree

(3)

10

37.04%

Disagree

(2)

12

44.44%

Strongly Disagree

(1)

3

11.11%

N/A

(0)

0

0.00%

Percent Responses

2.41

0

Response Rate

Mean

STD

27/27 (100%)

2.41

0.80

Means

25

50

75

100

Course
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Rhodes State College
FAC - SP 2018 Comprehensive Early Alert Program (CEAP) Faculty Survey - Full Time
4 - CEAP ProcessPlease indicate your agreement regarding the following statements.
Early Alert training/professional development (i.e. system technology, providing student interventions, reporting, documentation, etc.) is adequate.
Response Option

Weight

Frequency

Percent

Strongly Agree

(4)

2

7.41%

Agree

(3)

16

59.26%

Disagree

(2)

9

33.33%

Strongly Disagree

(1)

0

0.00%

N/A

(0)

0

0.00%

Percent Responses

2.74

0

Response Rate

Mean

STD

27/27 (100%)

2.74

0.59

Means

25

50

75

100

Course

4 - CEAP ProcessPlease indicate your agreement regarding the following statements.
I know which office to contact with Early Alert questions.
Response Option

Weight

Frequency

Percent

Strongly Agree

(4)

14

51.85%

Agree

(3)

11

40.74%

Disagree

(2)

2

7.41%

Strongly Disagree

(1)

0

0.00%

N/A

(0)

0

0.00%

Percent Responses

3.44

0

Response Rate

Mean

STD

27/27 (100%)

3.44

0.64

Means

25

50

75

100

Course

5 - Communication and ImpactPlease indicate your agreement regarding the communication and impact of the Comprehensive Early Alert Program.
CEAP has all of the components necessary to guide students toward success.
Response Option

Weight

Frequency

Percent

Strongly Agree

(4)

0

0.00%

Agree

(3)

15

55.56%

Disagree

(2)

11

40.74%

Strongly Disagree

(1)

1

3.70%

N/A

(0)

0

0.00%

Percent Responses

2.52

0

Response Rate

Mean

STD

27/27 (100%)

2.52

0.58

Means

25

50

75

100

Course

5 - Communication and ImpactPlease indicate your agreement regarding the communication and impact of the Comprehensive Early Alert Program.
The Early Alert system has improved my communication with students.
Response Option

Weight

Frequency

Percent

Strongly Agree

(4)

1

3.70%

Agree

(3)

13

48.15%

Disagree

(2)

10

37.04%

Strongly Disagree

(1)

1

3.70%

N/A

(0)

2

7.41%

Percent Responses

2.56

0

Response Rate

Mean

STD

27/27 (100%)

2.56

0.65

Means

25

50

75

100

Course
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FAC - SP 2018 Comprehensive Early Alert Program (CEAP) Faculty Survey - Full Time
5 - Communication and ImpactPlease indicate your agreement regarding the communication and impact of the Comprehensive Early Alert Program.
The Early Alert system has improved my communication with Academic Success Coaches.
Response Option

Weight

Frequency

Percent

Strongly Agree

(4)

6

22.22%

Agree

(3)

14

51.85%

Disagree

(2)

2

7.41%

Strongly Disagree

(1)

1

3.70%

N/A

(0)

4

14.81%

Percent Responses

3.09

0

Response Rate

Mean

STD

27/27 (100%)

3.09

0.73

Means

25

50

75

100

Course

5 - Communication and ImpactPlease indicate your agreement regarding the communication and impact of the Comprehensive Early Alert Program.
The Early Alert system has improved my communication with Academic Advisors.
Response Option

Weight

Frequency

Percent

Strongly Agree

(4)

1

3.70%

Agree

(3)

10

37.04%

Disagree

(2)

9

33.33%

Strongly Disagree

(1)

3

11.11%

N/A

(0)

4

14.81%

Percent Responses

2.39

0

Response Rate

Mean

STD

27/27 (100%)

2.39

0.78

Means

25

50

75

100

Course

5 - Communication and ImpactPlease indicate your agreement regarding the communication and impact of the Comprehensive Early Alert Program.
CEAP has been effective in promoting a culture of persistence.
Response Option

Weight

Frequency

Percent

Strongly Agree

(4)

1

3.70%

Agree

(3)

13

48.15%

Disagree

(2)

11

40.74%

Strongly Disagree

(1)

0

0.00%

N/A

(0)

2

7.41%

Percent Responses

2.60

0

Response Rate

Mean

STD

27/27 (100%)

2.60

0.58

Means

25

50

75

100

Course

5 - Communication and ImpactPlease indicate your agreement regarding the communication and impact of the Comprehensive Early Alert Program.
CEAP has been effective in improving the success of students receiving early alerts.
Response Option

Weight

Frequency

Percent

Strongly Agree

(4)

0

0.00%

Agree

(3)

17

62.96%

Disagree

(2)

9

33.33%

Strongly Disagree

(1)

0

0.00%

N/A

(0)

1

3.70%

Percent Responses

2.65

0

Response Rate

Mean

STD

27/27 (100%)

2.65

0.49

Means

25

50

75

100

Course
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FAC - SP 2018 Comprehensive Early Alert Program (CEAP) Faculty Survey - Full Time
5 - Communication and ImpactPlease indicate your agreement regarding the communication and impact of the Comprehensive Early Alert Program.
I am sufficiently trained to provide effective intervention for my students.
Response Option

Weight

Frequency

Percent

Strongly Agree

(4)

8

29.63%

Agree

(3)

13

48.15%

Disagree

(2)

6

22.22%

Strongly Disagree

(1)

0

0.00%

N/A

(0)

0

0.00%

Percent Responses

3.07

0

Response Rate

Mean

STD

27/27 (100%)

3.07

0.73

Means

25

50

75

100

Course

6 - CEAP TechnologyPlease indicate your agreement regarding the Comprehensive Early Alert Program technology.
Submitting an Early Alert to the system is easy and convenient.
Response Option

Weight

Frequency

Percent

Strongly Agree

(4)

8

29.63%

Agree

(3)

18

66.67%

Disagree

(2)

1

3.70%

Strongly Disagree

(1)

0

0.00%

N/A

(0)

0

0.00%

Percent Responses

3.26

0

Response Rate

Mean

STD

27/27 (100%)

3.26

0.53

Means

25

50

75

100

Course

6 - CEAP TechnologyPlease indicate your agreement regarding the Comprehensive Early Alert Program technology.
It is easy to know when an Early Alert has been submitted for a student.
Response Option

Weight

Frequency

Percent

Strongly Agree

(4)

8

29.63%

Agree

(3)

15

55.56%

Disagree

(2)

3

11.11%

Strongly Disagree

(1)

0

0.00%

N/A

(0)

1

3.70%

Percent Responses

3.19

0

Response Rate

Mean

STD

27/27 (100%)

3.19

0.63

Means

25

50

75

100

Course

6 - CEAP TechnologyPlease indicate your agreement regarding the Comprehensive Early Alert Program technology.
I am satisfied with the Early Alert technology.
Response Option

Weight

Frequency

Percent

Strongly Agree

(4)

5

18.52%

Agree

(3)

15

55.56%

Disagree

(2)

7

25.93%

Strongly Disagree

(1)

0

0.00%

N/A

(0)

0

0.00%

Percent Responses

2.93

0

Response Rate

Mean

STD

27/27 (100%)

2.93

0.68

Means

25

50

75

100

Course

Page 5 of 7

Rhodes State College
FAC - SP 2018 Comprehensive Early Alert Program (CEAP) Faculty Survey - Full Time
7 - What are the strengths of the Early Alert program?
Response Rate

27/27 (100%)

• success with students
• N/A
• Outreach with the Academic Success Center, being able to send Kudos for good work
• The fact that an effort is being made to help students early-on to be successful.
• It is easy to include an Early Alert intervention when submitting weekly attendance.
• Easy to use.
• Helps to identify students who are having difficulty
• Advisors and coaches are notified of students struggling in class or for non-attendance. Although, I don't know who returns because they decide to vs because someone contacted them.
• Provides a way of communication between Academic Coaches and instructors pertaining to a student's attendance and participation in classes.
• Faculty receive a copy email that was sent to the student. This helps us understand and keep track of Early Alerts. The Academic Success group works hard to confirm needed communication, and
training for tutors,
• automated communication
• links teaching faculty to academic success center to work cohesively for the student's best interest
• Has put in place a system that should make it relatively easy to track students and include a team approach to ensure regular attendance and success.
• It gets more people involved in helping the students to be successful. It provides or gives opportunities to the students to take advantage of the support services that Rhodes has to offer.
• I like the concept, however as an instuctor it is inconvient. I also dont see my student being benifited from it.
• Easy to use
• The easy method of submitting.
• It is providing a method of reaching out to students who are falling behind.
• Quick and easy
• Easy to use
• A strength is tracking the students who are struggling in the course.
• It shows student the college is watching their progress or lack there of
• Increases faculty awareness of the expectation for faculty engagement with at-risk students. Increases faculty communication with coaches and advisors. Increases faculty communication with
students.
• It has given us good data to continue to improve our intervention for students.
• Easy to Use
• Helps struggling students keep on track.
• The success coaches and their perseverance with students.

Page 6 of 7
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FAC - SP 2018 Comprehensive Early Alert Program (CEAP) Faculty Survey - Full Time
8 - What are the opportunities for improvement to the Early Alert program?
Response Rate

27/27 (100%)

• need to use text messages with students
• N/A
• It would be nice to be able to select which weeks are required for submission. For example after the first exam, so we know where the student stands academically and with overall attendance,
rather than only basing a submission on attendance for most students on week 2 since not many assignments or exams are due that early in the term. Also it would be nice to be able to send out a
Kudos if an early alert is still being processed.
• Nursing has a problem with having NO appropriate academic success coaches for the NCLEX style questioning they are expected to respond to. The coaches need to be paid RN's not upper
semester students from the program. This is a serious need that really needs to be addressed.
• Most of the Early Alerts interventions that I submit for students in my classes do not result in an improved student outcomes. An opportunity for improvement at RSC is to make sure students are
placed in classes where the opportunity for personal academic success is good.
• Communication with students, and types of interventions.
• Change some of the selections
• I'd like to see feedback as to the number of early alerts received and out of those alerts, how many students responded to a phone call vs an email vs another avenue and returned to class, etc. We
need statistics showing what worked and didn't work when students were contacted with early alert. Not just who is using it properly and who isn't. We need results otherwise the means is not
important.
• It is good to acknowledge when a student is meeting or going above the standards, but we need to do something better than the pre-written "good job" send out. It would be nice to have a text box
potentially. The first time students received it they were very receptive, but then they realized it was not personal. Change the first week of mandatory Early Alert from week 2. That is not enough time
to know how successful a student is. I think responsible instructors will early alert a student if they aren't showing up to class anyway. There should be some cut off in attempts for Early Alerting a
student. A student who continually does not show up for class, misses assignments, isn't answering calls/e-mails, etc. should some how be flagged without the constant worry of instructors, advisors,
and academic coaches tryign to get a hold of them.
• As it has been noted before, Faculty DO NOT need a return email for the students are receiving good comments, just the ones that are receiving concerns. It fills our in boxes with non-informative
emails.
• some students do not respond to email or calls. I receive many failed alerts.
• developing pro-active methods to prevent students from needing early alert interventions.
• Allow for instructor input during an intervention, currently everything is locked while the success center has the student in process.
• Better communication between the faculty that are all instructing the same student. Not receiving an email that the case is closed 5 minutes after submitting the Early Alert.
• I sent my own daughter over to the acedemic success center to recieving tutoring, she was sent away three times before she got into a tutoring session for math. Twice because they said they didnt
have anyone there for the math she was in, however these were pre-planned sessions. The third time they told her they could help her however the instuctor didnt know much about the math. We
then just paid for a private tutor. My students often come to me with the same concerns. So it is inconvient for me to fill out the paper during weeks 2 and 5 if they arent even recieving the help. There
also are not great options for the drop down boxes.
• The first submission should be changed to later in the semester. I would suggest Week 5.
• Not sure how to do it, but how do we try harder to talk to the student who just stops attending and we cannot reach them by phone or email. It's just very frustrating, especially when they were doing
well and may have had a crisis occur and we could have assisted them .
• Is there a way to reach students who avoid being contacted? Are we still using snail mail? Many think it's outdated, but it provides another contact opportunity.
• Seems to be more appropriate for gen prep students; Doesn't seem to apply quite as well to students already in specific programs. We already have very specific and strict attendance policies so
completing CEAP seems unnecessary.
• Make sure student contact info is up to date. Otherwise the system is useless.
• Finding an effective way to get students to seek help and then stick with the plan developed to succeed in the course.
• Spend more time chasing after a student who does not respond.
• Allow faculty to document information directly into the Early Alert system. "Spoke with student on 4/19. Extended due date for xx assignments." The "Other" box is character limited and can't be
combined with the other options.
• Communication between coaches, students, faculty, etc.
• Suggest that better communication be sent out about DATES early alert are to be entered by; sending couple e-mail reminders would be helpful.
• Better reports for faculty to see combined early alert submissions as a summary. Possibly even including submissions by other faculty for a particular student.
• finding out what students have multiple alerts from different classes, so faculty can work together to help the student
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FAC - SP 2018 Comprehensive Early Alert Program (CEAP) Faculty Survey - Adjunct
1 - Based on a 15-week class meeting schedule, what weeks during the term are best for faculty to submit Early Alerts? (Select your top three)
Response Option

Weight

Frequency

Percent

Week 2

(14)

8

42.11%

Week 3

(13)

6

31.58%

Week 4

(12)

11

57.89%

Week 5

(11)

10

52.63%

Week 6

(10)

6

31.58%

Week 7

(9)

5

26.32%

Week 8

(8)

8

42.11%

Week 9

(7)

2

10.53%

Week 10

(6)

4

21.05%

Week 11

(5)

3

15.79%

Week 12

(4)

2

10.53%

Week 13

(3)

0

0.00%

Week 14

(2)

2

10.53%

Week 15

(1)

0

0.00%

Percent Responses

0

Response Rate

25

50

75

Means

100

19/19 (100%)

2 - What academic years have you utilized the Early Alert system? (Select all that apply)
Response Option

Weight

Frequency

Percent

2015-16

(4)

11

57.89%

2016-17

(3)

16

84.21%

2017-18

(2)

17

89.47%

N/A

(1)

1

5.26%

Percent Responses

0

Response Rate

25

50

75

Means

100

19/19 (100%)

3 - Please rate your overall experience with the Early Alert process.
Response Option

Weight

Frequency

Percent

Extremely Easy

(4)

5

26.32%

Easy

(3)

9

47.37%

Difficult (please explain below)

(2)

2

10.53%

Extremely Difficult (please explain below)

(1)

1

5.26%

N/A

(0)

2

10.53%

Percent Responses

3.06

0

Response Rate

Mean

STD

19/19 (100%)

3.06

0.83

Means

25

50

75

100

Course

• It is easy to use and responses are very quick.
• It is not really asking what is pertinent to me.
• Old system was so much better
• I typically have limited issues with the system, but alerts do sometimes appear multiple times due to system glitches or updates do not go through based on these same issues. Beyond that it works
relatively well as a system
• Doesn't a allow me to select multiple options that fully explain a student's situation.
• It is not hard to go into banner and do an early alert. It is easy as one two and three.
• I do not like to have to enter an alert for all students in week 2. It is too early to determine difficulties that soon. I have had the occasion where I sent an alert that the student was doing well and then
a few weeks later had to file and alert for academic difficulty.
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4 - CEAP ProcessPlease indicate your agreement regarding the following statements.
I am aware of my role and responsibilities as they relate to Early Alert.
Response Option

Weight

Frequency

Percent

Strongly Agree

(4)

7

36.84%

Agree

(3)

10

52.63%

Disagree

(2)

1

5.26%

Strongly Disagree

(1)

0

0.00%

N/A

(0)

1

5.26%

Percent Responses

3.33

0

Response Rate

Mean

STD

19/19 (100%)

3.33

0.59

Means

25

50

75

100

Course

4 - CEAP ProcessPlease indicate your agreement regarding the following statements.
The Early Alert categories provided in the reporting system are sufficient.
Response Option

Weight

Frequency

Percent

Strongly Agree

(4)

6

31.58%

Agree

(3)

8

42.11%

Disagree

(2)

2

10.53%

Strongly Disagree

(1)

1

5.26%

N/A

(0)

2

10.53%

Percent Responses

3.12

0

Response Rate

Mean

STD

19/19 (100%)

3.12

0.86

Means

25

50

75

100

Course

4 - CEAP ProcessPlease indicate your agreement regarding the following statements.
I understand the Early Alert follow-up and documentation processes.
Response Option

Weight

Frequency

Percent

Strongly Agree

(4)

7

36.84%

Agree

(3)

10

52.63%

Disagree

(2)

1

5.26%

Strongly Disagree

(1)

0

0.00%

N/A

(0)

1

5.26%

Percent Responses

3.33

0

Response Rate

Mean

STD

19/19 (100%)

3.33

0.59

Means

25

50

75

100

Course

4 - CEAP ProcessPlease indicate your agreement regarding the following statements.
I am satisfied with the Early Alert submission and follow-up process.
Response Option

Weight

Frequency

Percent

Strongly Agree

(4)

4

21.05%

Agree

(3)

9

47.37%

Disagree

(2)

5

26.32%

Strongly Disagree

(1)

0

0.00%

N/A

(0)

1

5.26%

Percent Responses

2.94

0

Response Rate

Mean

STD

19/19 (100%)

2.94

0.73

Means

25

50

75

100

Course
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Rhodes State College
FAC - SP 2018 Comprehensive Early Alert Program (CEAP) Faculty Survey - Adjunct
4 - CEAP ProcessPlease indicate your agreement regarding the following statements.
Early Alert training/professional development (i.e. system technology, providing student interventions, reporting, documentation, etc.) is adequate.
Response Option

Weight

Frequency

Percent

Strongly Agree

(4)

4

21.05%

Agree

(3)

11

57.89%

Disagree

(2)

2

10.53%

Strongly Disagree

(1)

1

5.26%

N/A

(0)

1

5.26%

Percent Responses

3.00

0

Response Rate

Mean

STD

19/19 (100%)

3.00

0.77

Means

25

50

75

100

Course

4 - CEAP ProcessPlease indicate your agreement regarding the following statements.
I know which office to contact with Early Alert questions.
Response Option

Weight

Frequency

Percent

Strongly Agree

(4)

6

31.58%

Agree

(3)

6

31.58%

Disagree

(2)

5

26.32%

Strongly Disagree

(1)

0

0.00%

N/A

(0)

2

10.53%

Percent Responses

3.06

0

Response Rate

Mean

STD

19/19 (100%)

3.06

0.83

Means

25

50

75

100

Course

5 - Communication and ImpactPlease indicate your agreement regarding the communication and impact of the Comprehensive Early Alert Program.
CEAP has all of the components necessary to guide students toward success.
Response Option

Weight

Frequency

Percent

Strongly Agree

(4)

2

10.53%

Agree

(3)

10

52.63%

Disagree

(2)

6

31.58%

Strongly Disagree

(1)

0

0.00%

N/A

(0)

1

5.26%

Percent Responses

2.78

0

Response Rate

Mean

STD

19/19 (100%)

2.78

0.65

Means

25

50

75

100

Course

5 - Communication and ImpactPlease indicate your agreement regarding the communication and impact of the Comprehensive Early Alert Program.
The Early Alert system has improved my communication with students.
Response Option

Weight

Frequency

Percent

Strongly Agree

(4)

2

10.53%

Agree

(3)

7

36.84%

Disagree

(2)

7

36.84%

Strongly Disagree

(1)

1

5.26%

N/A

(0)

2

10.53%

Percent Responses

2.59

0

Response Rate

Mean

STD

19/19 (100%)

2.59

0.80

Means

25

50

75

100

Course
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5 - Communication and ImpactPlease indicate your agreement regarding the communication and impact of the Comprehensive Early Alert Program.
The Early Alert system has improved my communication with Academic Success Coaches.
Response Option

Weight

Frequency

Percent

Strongly Agree

(4)

4

21.05%

Agree

(3)

11

57.89%

Disagree

(2)

2

10.53%

Strongly Disagree

(1)

0

0.00%

N/A

(0)

2

10.53%

Percent Responses

3.12

0

Response Rate

Mean

STD

19/19 (100%)

3.12

0.60

Means

25

50

75

100

Course

5 - Communication and ImpactPlease indicate your agreement regarding the communication and impact of the Comprehensive Early Alert Program.
The Early Alert system has improved my communication with Academic Advisors.
Response Option

Weight

Frequency

Percent

Strongly Agree

(4)

1

5.26%

Agree

(3)

6

31.58%

Disagree

(2)

9

47.37%

Strongly Disagree

(1)

2

10.53%

N/A

(0)

1

5.26%

Percent Responses

2.33

0

Response Rate

Mean

STD

19/19 (100%)

2.33

0.77

Means

25

50

75

100

Course

5 - Communication and ImpactPlease indicate your agreement regarding the communication and impact of the Comprehensive Early Alert Program.
CEAP has been effective in promoting a culture of persistence.
Response Option

Weight

Frequency

Percent

Strongly Agree

(4)

2

10.53%

Agree

(3)

8

42.11%

Disagree

(2)

5

26.32%

Strongly Disagree

(1)

1

5.26%

N/A

(0)

3

15.79%

Percent Responses

2.69

0

Response Rate

Mean

STD

19/19 (100%)

2.69

0.79

Means

25

50

75

100

Course

5 - Communication and ImpactPlease indicate your agreement regarding the communication and impact of the Comprehensive Early Alert Program.
CEAP has been effective in improving the success of students receiving early alerts.
Response Option

Weight

Frequency

Percent

Strongly Agree

(4)

2

10.53%

Agree

(3)

9

47.37%

Disagree

(2)

6

31.58%

Strongly Disagree

(1)

1

5.26%

N/A

(0)

1

5.26%

Percent Responses

2.67

0

Response Rate

Mean

STD

19/19 (100%)

2.67

0.77

Means

25

50

75

100

Course
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5 - Communication and ImpactPlease indicate your agreement regarding the communication and impact of the Comprehensive Early Alert Program.
I am sufficiently trained to provide effective intervention for my students.
Response Option

Weight

Frequency

Percent

Strongly Agree

(4)

5

26.32%

Agree

(3)

8

42.11%

Disagree

(2)

4

21.05%

Strongly Disagree

(1)

0

0.00%

N/A

(0)

2

10.53%

Percent Responses

3.06

0

Response Rate

Mean

STD

19/19 (100%)

3.06

0.75

Means

25

50

75

100

Course

6 - CEAP TechnologyPlease indicate your agreement regarding the Comprehensive Early Alert Program technology.
Submitting an Early Alert to the system is easy and convenient.
Response Option

Weight

Frequency

Percent

Strongly Agree

(4)

7

36.84%

Agree

(3)

8

42.11%

Disagree

(2)

3

15.79%

Strongly Disagree

(1)

0

0.00%

N/A

(0)

1

5.26%

Percent Responses

3.22

0

Response Rate

Mean

STD

19/19 (100%)

3.22

0.73

Means

25

50

75

100

Course

6 - CEAP TechnologyPlease indicate your agreement regarding the Comprehensive Early Alert Program technology.
It is easy to know when an Early Alert has been submitted for a student.
Response Option

Weight

Frequency

Percent

Strongly Agree

(4)

6

31.58%

Agree

(3)

11

57.89%

Disagree

(2)

1

5.26%

Strongly Disagree

(1)

0

0.00%

N/A

(0)

1

5.26%

Percent Responses

3.28

0

Response Rate

Mean

STD

19/19 (100%)

3.28

0.57

Means

25

50

75

100

Course

6 - CEAP TechnologyPlease indicate your agreement regarding the Comprehensive Early Alert Program technology.
I am satisfied with the Early Alert technology.
Response Option

Weight

Frequency

Percent

Strongly Agree

(4)

4

21.05%

Agree

(3)

11

57.89%

Disagree

(2)

3

15.79%

Strongly Disagree

(1)

0

0.00%

N/A

(0)

1

5.26%

Percent Responses

3.06

0

Response Rate

Mean

STD

19/19 (100%)

3.06

0.64

Means

25

50

75

100

Course
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7 - What are the strengths of the Early Alert program?
Response Rate

19/19 (100%)

• It is easy to use.
• Quick, easy to use, and effective.
• Attendance tracking
• It has good intentions.
• Ease of use
• no idea
• It is easy to use.
• Easy and quick
• Can be utilized quickly
• Early Alert does help students connect with necessary resources and provides them with a way to get assistance. It also helps connect instructors and students when a student is unsure of what to
do. Early Alert also helps to set up appointments with students and coaches for help.
• It brings to the student's attention that waiting until the end of the term to work on improvement is too late and needs to be attended to early in the term.
• Easy
• Improves communication with student's. Lets student's know that we care about their success
• students are aware of the importance
• Compute input
• The strengths are having someone to get back with me and letting me know if they were able to reach out to my student. Also, I like the fact that when I do attendance, it shows if the intervention
was successful or not in reaching the student and the progress.
• Someone is keeping in constant contact with a student if an instructor requests it.
• The program itself works well if the coaches can actually contact the students and the students schedule appointments to see them.
• N/A

8 - What are the opportunities for improvement to the Early Alert program?
Response Rate

19/19 (100%)

• Early Alert interventions that I submit almost never result in students' participating in the intervention. I teach online classes and students who do not do well in the classes do not have the skills or
equipment to succeed. I recommend improving student preparation for succeeding in online classes.
• Have more than one individual follow up on an early alert.
• TAkes too long to log onto it
• You should be allowed to select more than one area at a time, as students often sturggle in more than one area. I foudn little to no real follow up with students. Actual people need to reach out to the
students, not just an automated email to contact someone. (which many ignore.)
• This business where the early alert folks make a few attempts to contact the student, fail, and close the intervention account strikes me as less than "persistent."
• no idea
• Timing
• I don't think I was told too much except to go in and do it. I don't feel like I can really answer this question.
• trining for new instructors
• There are cases when multiple alerts are submitted throughout the semester and a student cannot be reached by phone or email and even when alerts are closed instructors continue to open them.
The students still do not respond and the multiple alerts do not benefit anyone. There are also some instructors who do not fully understand the process, which leads to some confusion on what to do
during the process.
• No recommendations at this time.
• none
• Unsure
• none
• No change
• I would like to be able to choose more than one option on the early alert when I need intervention.
• The second eight week courses need to have an option to drop students if they don't attend.
• A large percentage of the Early alerts I file are closed due to being unable to contact the student. I would suggest a place where the instructor can enter a current phone number for the student.
Sometimes the records in STARS are not up to date. A text box to enter specific concerns that apply to the student would be helpful as well.
• N/A
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1 - Based on a 15-week class meeting schedule, what weeks during the term are best for faculty to submit Early Alerts? (Select your top three)
Response Option

Weight

Frequency

Percent

Week 2

(14)

3

12.00%

Week 3

(13)

4

16.00%

Week 4

(12)

12

48.00%

Week 5

(11)

8

32.00%

Week 6

(10)

11

44.00%

Week 7

(9)

8

32.00%

Week 8

(8)

10

40.00%

Week 9

(7)

4

16.00%

Week 10

(6)

3

12.00%

Week 11

(5)

1

4.00%

Week 12

(4)

3

12.00%

Week 13

(3)

0

0.00%

Week 14

(2)

0

0.00%

Week 15

(1)

0

0.00%

Percent Responses

0

Response Rate

25

50

75

Means

100

25/25 (100%)

2 - What academic years have you utilized the Early Alert system? (Select all that apply)
Response Option

Weight

Frequency

Percent

2015-16

(4)

2

8.00%

2016-17

(3)

7

28.00%

2017-18

(2)

11

44.00%

N/A

(1)

14

56.00%

Percent Responses

0

Response Rate

25

50

75

Means

100

25/25 (100%)

3 - Please rate your overall experience with the Early Alert process.
Response Option

Weight

Frequency

Percent

Extremely Easy

(4)

4

16.00%

Easy

(3)

9

36.00%

Difficult (please explain below)

(2)

0

0.00%

Extremely Difficult (please explain below)

(1)

1

4.00%

N/A

(0)

11

44.00%

Percent Responses

3.14

0

Response Rate

Mean

STD

25/25 (100%)

3.14

0.77

Means

25

50

75

100

Course

• What kind of help will they get? the students will not go to the college so will someone come here to here? This goes to the wrong people. I just help my students more when they fall behind
• Not really practical for teaching CCP classes. See students every day. Already conference with them about grades and parents if needed. System is redundant for CCP.
• I'd like to be able to check more than one problem at a time.
• Easy to pass on to, and received quick feedback.
• I have only notified of Alerts needed through an e-mail process.
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4 - CEAP ProcessPlease indicate your agreement regarding the following statements.
I am aware of my role and responsibilities as they relate to Early Alert.
Response Option

Weight

Frequency

Percent

Strongly Agree

(4)

4

16.00%

Agree

(3)

10

40.00%

Disagree

(2)

4

16.00%

Strongly Disagree

(1)

1

4.00%

N/A

(0)

6

24.00%

Percent Responses

2.89

0

Response Rate

Mean

STD

25/25 (100%)

2.89

0.81

Means

25

50

75

100

Course

4 - CEAP ProcessPlease indicate your agreement regarding the following statements.
The Early Alert categories provided in the reporting system are sufficient.
Response Option

Weight

Frequency

Percent

Strongly Agree

(4)

5

20.00%

Agree

(3)

9

36.00%

Disagree

(2)

2

8.00%

Strongly Disagree

(1)

0

0.00%

N/A

(0)

9

36.00%

Percent Responses

3.19

0

Response Rate

Mean

STD

25/25 (100%)

3.19

0.66

Means

25

50

75

100

Course

4 - CEAP ProcessPlease indicate your agreement regarding the following statements.
I understand the Early Alert follow-up and documentation processes.
Response Option

Weight

Frequency

Percent

Strongly Agree

(4)

4

16.00%

Agree

(3)

6

24.00%

Disagree

(2)

7

28.00%

Strongly Disagree

(1)

2

8.00%

N/A

(0)

6

24.00%

Percent Responses

2.63

0

Response Rate

Mean

STD

25/25 (100%)

2.63

0.96

Means

25

50

75

100

Course

4 - CEAP ProcessPlease indicate your agreement regarding the following statements.
I am satisfied with the Early Alert submission and follow-up process.
Response Option

Weight

Frequency

Percent

Strongly Agree

(4)

4

16.00%

Agree

(3)

7

28.00%

Disagree

(2)

2

8.00%

Strongly Disagree

(1)

2

8.00%

N/A

(0)

10

40.00%

Percent Responses

2.87

0

Response Rate

Mean

STD

25/25 (100%)

2.87

0.99

Means

25

50

75

100

Course
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4 - CEAP ProcessPlease indicate your agreement regarding the following statements.
Early Alert training/professional development (i.e. system technology, providing student interventions, reporting, documentation, etc.) is adequate.
Response Option

Weight

Frequency

Percent

Strongly Agree

(4)

4

16.00%

Agree

(3)

8

32.00%

Disagree

(2)

2

8.00%

Strongly Disagree

(1)

3

12.00%

N/A

(0)

8

32.00%

Percent Responses

2.76

0

Response Rate

Mean

STD

25/25 (100%)

2.76

1.03

Means

25

50

75

100

Course

4 - CEAP ProcessPlease indicate your agreement regarding the following statements.
I know which office to contact with Early Alert questions.
Response Option

Weight

Frequency

Percent

Strongly Agree

(4)

3

12.00%

Agree

(3)

7

28.00%

Disagree

(2)

6

24.00%

Strongly Disagree

(1)

3

12.00%

N/A

(0)

6

24.00%

Percent Responses

2.53

0

Response Rate

Mean

STD

25/25 (100%)

2.53

0.96

Means

25

50

75

100

Course

5 - Communication and ImpactPlease indicate your agreement regarding the communication and impact of the Comprehensive Early Alert Program.
CEAP has all of the components necessary to guide students toward success.
Response Option

Weight

Frequency

Percent

Strongly Agree

(4)

3

12.00%

Agree

(3)

9

36.00%

Disagree

(2)

2

8.00%

Strongly Disagree

(1)

2

8.00%

N/A

(0)

9

36.00%

Percent Responses

2.81

0

Response Rate

Mean

STD

25/25 (100%)

2.81

0.91

Means

25

50

75

100

Course

5 - Communication and ImpactPlease indicate your agreement regarding the communication and impact of the Comprehensive Early Alert Program.
The Early Alert system has improved my communication with students.
Response Option

Weight

Frequency

Percent

Strongly Agree

(4)

5

20.00%

Agree

(3)

1

4.00%

Disagree

(2)

5

20.00%

Strongly Disagree

(1)

1

4.00%

N/A

(0)

13

52.00%

Percent Responses

2.83

0

Response Rate

Mean

STD

25/25 (100%)

2.83

1.11

Means

25

50

75

100

Course
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5 - Communication and ImpactPlease indicate your agreement regarding the communication and impact of the Comprehensive Early Alert Program.
The Early Alert system has improved my communication with Academic Success Coaches.
Response Option

Weight

Frequency

Percent

Strongly Agree

(4)

3

12.00%

Agree

(3)

3

12.00%

Disagree

(2)

4

16.00%

Strongly Disagree

(1)

1

4.00%

N/A

(0)

14

56.00%

Percent Responses

2.73

0

Response Rate

Mean

STD

25/25 (100%)

2.73

1.01

Means

25

50

75

100

Course

5 - Communication and ImpactPlease indicate your agreement regarding the communication and impact of the Comprehensive Early Alert Program.
The Early Alert system has improved my communication with Academic Advisors.
Response Option

Weight

Frequency

Percent

Strongly Agree

(4)

2

8.00%

Agree

(3)

4

16.00%

Disagree

(2)

5

20.00%

Strongly Disagree

(1)

1

4.00%

N/A

(0)

13

52.00%

Percent Responses

2.58

0

Response Rate

Mean

STD

25/25 (100%)

2.58

0.90

Means

25

50

75

100

Course

5 - Communication and ImpactPlease indicate your agreement regarding the communication and impact of the Comprehensive Early Alert Program.
CEAP has been effective in promoting a culture of persistence.
Response Option

Weight

Frequency

Percent

Strongly Agree

(4)

2

8.00%

Agree

(3)

8

32.00%

Disagree

(2)

2

8.00%

Strongly Disagree

(1)

1

4.00%

N/A

(0)

12

48.00%

Percent Responses

2.85

0

Response Rate

Mean

STD

25/25 (100%)

2.85

0.80

Means

25

50

75

100

Course

5 - Communication and ImpactPlease indicate your agreement regarding the communication and impact of the Comprehensive Early Alert Program.
CEAP has been effective in improving the success of students receiving early alerts.
Response Option

Weight

Frequency

Percent

Strongly Agree

(4)

2

8.00%

Agree

(3)

6

24.00%

Disagree

(2)

3

12.00%

Strongly Disagree

(1)

1

4.00%

N/A

(0)

13

52.00%

Percent Responses

2.75

0

Response Rate

Mean

STD

25/25 (100%)

2.75

0.87

Means

25

50

75

100

Course
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5 - Communication and ImpactPlease indicate your agreement regarding the communication and impact of the Comprehensive Early Alert Program.
I am sufficiently trained to provide effective intervention for my students.
Response Option

Weight

Frequency

Percent

Strongly Agree

(4)

7

28.00%

Agree

(3)

8

32.00%

Disagree

(2)

3

12.00%

Strongly Disagree

(1)

1

4.00%

N/A

(0)

6

24.00%

Percent Responses

3.11

0

Response Rate

Mean

STD

25/25 (100%)

3.11

0.88

Means

25

50

75

100

Course

6 - CEAP TechnologyPlease indicate your agreement regarding the Comprehensive Early Alert Program technology.
Submitting an Early Alert to the system is easy and convenient.
Response Option

Weight

Frequency

Percent

Strongly Agree

(4)

4

16.00%

Agree

(3)

6

24.00%

Disagree

(2)

3

12.00%

Strongly Disagree

(1)

1

4.00%

N/A

(0)

11

44.00%

Percent Responses

2.93

0

Response Rate

Mean

STD

25/25 (100%)

2.93

0.92

Means

25

50

75

100

Course

6 - CEAP TechnologyPlease indicate your agreement regarding the Comprehensive Early Alert Program technology.
It is easy to know when an Early Alert has been submitted for a student.
Response Option

Weight

Frequency

Percent

Strongly Agree

(4)

3

12.00%

Agree

(3)

8

32.00%

Disagree

(2)

3

12.00%

Strongly Disagree

(1)

1

4.00%

N/A

(0)

10

40.00%

Percent Responses

2.87

0

Response Rate

Mean

STD

25/25 (100%)

2.87

0.83

Means

25

50

75

100

Course

6 - CEAP TechnologyPlease indicate your agreement regarding the Comprehensive Early Alert Program technology.
I am satisfied with the Early Alert technology.
Response Option

Weight

Frequency

Percent

Strongly Agree

(4)

4

16.00%

Agree

(3)

6

24.00%

Disagree

(2)

3

12.00%

Strongly Disagree

(1)

1

4.00%

N/A

(0)

11

44.00%

Percent Responses

2.93

0

Response Rate

Mean

STD

25/25 (100%)

2.93

0.92

Means

25

50

75

100

Course

Page 5 of 6

Rhodes State College
FAC - SP 2018 Comprehensive Early Alert Program (CEAP) Faculty Survey - CCP
7 - What are the strengths of the Early Alert program?
Response Rate

25/25 (100%)

• Makes it nice for students to be notified of potential problems.
• I had not heard about it until I got an email saying it was due.
• none
• I don't even know what this is
• I remember having a training session on this a couple of years ago, but it was new and those in charge weren't even sure how it was going to work.
• NA
• Ease of Use
• Gives instructors a chance to give feedback to students to help them early on
• N/A
• no comment
• Quick and efficient feedback.
• Team approach.
• Recognizing struggling students before it's too late.
• Reminders
• n/a
• Easy to use
• Quick alerts
• n/a
• Allowing students to improve their grades.
• student communication
• It allows an educator to stay on top of the academic performance of their students. As a CCP instructor, I am responsible for that information at the high school level. I see my students very
differently than I think most college professors see their students. I've taught every one of my CCP kids earlier in their high school careers. I know their siblings, and in some cases, their parents.
When I teach them, I see a bigger picture of who the person is, where they are coming from, how they are changing, and where they are going in their futures. Early Alert is a good program to help
teachers who don't have a close connection to their students, and I think it is effective for that purpose. The last thing I will say about Early Alert... we can lead a horse to water, but we cannot make it
drink. We can give students all the tools they need for success, but we cannot make them use those tools. At some point, they have to be fully responsible for their choices and time management.
• I feel this provides feedback to the student ahead of the game allowing them the opportunity to correct their habits before it's too late.
• It helps students become aware of their progress.
• N/A
• Notifing the students

8 - What are the opportunities for improvement to the Early Alert program?
Response Rate

25/25 (100%)

• Make sure all faculty and staff are aware of how it works
• CCP teachers are a bit different as our early alerts are done through interims.
• Needs to be re-worked
• Don't make CCP do it.
• I am not sure because my students are not on campus.
• n/a
• Communication
• More than one person response
• n/a
• Intervention programs....I am unsure. I usually take care of this on my own.
• N/A due to handling it at the specific school level.
• I have no idea
• I need easier, faster access. I have to click through too many links to get to the early alert system. It would be easier if I didn't have to do it with a separate date each time.
• None
• no comment
• N/A
• I need more training.
• NA
• Communication
• From an adjunct perspective, we feel very isolated from the main campus, and in many ways, that is perfectly fine. As a CCP instructor, I only have so many hours in the day for all my students,
both regular high school and CCP. Add in my commitments to extracurricular activities I supervise, being a father and a husband, and just trying to keep my sanity as a human being, I'm not sure how
much more I can take on at a campus that is 35 minutes away from where I live and teach. I am fine with how the system operates right now.
• At this time I do not have any suggestions, only that we perhaps continue the attendance alert into the mid part of the semester, this is when students really start missing more often
• Give all faculty example training if they will be required to utilize the program.
• If we could get the students responses
• N/A
• NA
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APPENDIX J: Goal 1
CEAP Action Steps and Outcomes
Goal 1
Action Steps
1.0 Create a culture of
engagement for faculty and
staff by providing
professional development
throughout the academic
year.

Outcomes

1.1 College President
establishes an institutional
mandate that aligns with
RSC’s core values.

1.1.1 Institutional mandate
established fall 2016.

1.2 Training held in April,
August, and January with
expert speakers.

1.2.1 Trainings have been
held with attendance of more
than 700 faculty and staff
members.

1.3 Reporting by faculty
required at weeks 2 and 4 or
5 with the Academic Success
Center (ASC) reporting early
alert activity weekly.

1.3.1 Faculty participation
monitored weekly and shared
with academic and student
affairs leadership.

1.4 Establish a Committee of
faculty and staff (Academic
Affairs, Student Affairs and
Institutional Effectiveness).

1.4.1 Three cross-functional
groups were established:
Intervention Group,
Operational Group and
Planning Group.
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APPENDIX K: Goal 2
CEAP Action Steps and Outcomes
Goal 2
Action Steps
2.0 Promote student
engagement through the
development of policies and
procedures that currently
limit faculty and staff’s
ability to best serve students.

2.1 Develop policy and
procedures.

2.2 Students collaborate with
Advisors or Coaches to
develop an Academic
Recovery Plans (ARPs).

Outcomes
2.1.1 Developed procedures
around ARPs, new student
orientation, virtual advising,
institutional research, CCP
alert submission, embedded
coaching, master syllabus,
Canvas messaging, and firstyear experience.
2.2.1 ARPs (1,484) were
documented and assessed
since fall 2016.

2.3.1 CEAP was introduced
2.3 The early alert program
to 1,390 students in New
will be communicated to
Student Orientation (fall
students at orientation, during 2017)
the first-year experience
course, and included in the
master syllabus.
2.3.2 Virtual Advising was
piloted in 2017-18 serving 41
students.
2.3.3 CEAP information
included in the Master
Syllabus (fall 2018) and
First-year experience (spring
2019).
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APPENDIX L: Goal 3
CEAP Action Steps and Outcomes
Goal 3
Action Steps
3.0 Enhance current
interventions to increase
academic success.

3.1 Promising practices for
interventions will be used
such as intrusive/proactive
advising and success
coaching.

Outcomes
3.1.1 Interventions are: (1)
Advising, (2) Coaching, (3)
Tutoring, (4) Contact
Instructor. New interventions
are (1) Student Request to
drop course, (2) Advised
student to drop course.
3.1.2 New course withdrawal
interventions will be
reclassified as successful
interventions in spring 2019.
3.1.3 Success coaches have
been embedded in 76 course
sections fall 2016.
3.1.4 ARPs (1,484) were
documented and assessed
since fall 2016.
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APPENDIX M: Goal 4
CEAP Action Steps and Outcomes
Goal 4
Action Steps
4.0 Improve the access,
sharing and utilization of
data through a centralized
data management system.

4.1 Institutional Research
will oversee data access.
Student Affairs and
Academic Affairs staff and
faculty will access the same
reporting system and data for
CEAP.

4.2 Adaptation of new tools
for collecting and sharing
data across departments.

Outcomes
4.1.1 CEAP data is collected
and maintained across
Institutional systems: (1)
student information system,
(2) advising tracking system,
(3) tutor/coach tracking
system, (4) advisor tracking
system, (5) IR data reports,
and (6) the assessment
database.
4.2.1 Operational Reports
include: (1) Coaching
Engagement Report, (2)
Advising Engagement
Report, (3) Faculty
Engagement Report and (4)
Intervention Activity Report.
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APPENDIX N: Goal 1
CEAP Evaluation Process
Goal 1
1.0 Create a culture of
engagement for faculty and
staff by providing
professional development
throughout the academic
year.

Information/Data

Findings

1.1 Percentage of faculty
and staff participating in
CEAP.

1.1.1 Faculty submission rate
reached 92% in fall 2017.
Advisors and coaches
participate at a rate of 100% in
fall 2017. CCP faculty
submitted 206 alerts during
spring 2018.

1.2 Number of training
sessions offered to faculty
and staff.

1.2.1 Fifteen (15) professional
development sessions were
offered fall 2016 - fall 2018.

1.3 Cross-functional
participation.

1.4 Faculty perception of
CEAP.

1.3.1 Three cross-functional
groups were established:
Intervention Group (fall 2016),
Operational Group (fall 2017)
and Planning Group (spring
2018).
1.4.1 Survey respondents
indicated: 61% of full-time
and adjunct faculty believe
CEAP is effective in
improving success of students
receiving early alerts.
1.4.2 Communication was
improved through CEAP for
50% of full-time and adjunct
faculty.
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APPENDIX O: Goal 2
CEAP Evaluation Process
Goal 2
2.0 Promote student
engagement through the
development of policies and
procedures that currently
limit faculty and staff’s
ability to best, serve
students.

Information/Data

Findings

2.1 Number of policies and
procedures modified and
developed that are linked to
student success and
engagement.

2.1.1 One policy and nine (9)
new procedures have been
introduced or revised as a
result of CEAP.

2.2 Percentage of successful
interventions.

2.2.1 Students with a
completed ARP earned a
grade of C or better at a rate
of 90% (fall 2016) and 94%
(fall 2017). Students who
did not complete an ARP
earned a grade of C or better
at a rate of 26% (fall 2016)
and 28% (fall 2017).
2.2.2 Students with a
completed ARP persisted at a
rate of 87% (fall 2016 to
spring 2017) and 85% (fall
2017 to spring 2018).
2.2.3 Student with difficulty
alerts persisted at 66% when
faculty provided intervention,
66% when advisors/coaches
provided intervention, and
57% for students who did not
participate in the intervention
process.
2.2.4 The percentage of all
RSC students on academic
probation decreased by 2%
and dismissal by 0.5%.
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APPENDIX P: Goal 3
CEAP Evaluation Process
Goal 3
3.0 Enhance interventions to
increase academic success.

Information/Data

Findings

3.1 Number of new
interventions implemented.

3.1.1 New interventions
included: (1) Academic
Recovery Plans, (2)
Embedded Coaching and (3)
Course Withdrawals.

3.2 Evaluation of new
interventions.

3.2.1 Since fall 2016, 1,484
ARPs were documented and
assessed.
3.2.2 Students with a
completed ARP earned a
grade of C or better at a rate
of 90% (fall 2016) and 94%
(fall 2017).
3.2.3 Embedded coaches
have reached 2,235 students
(duplicated headcount) since
fall 2016.

James A. Rhodes State College │ Quality Initiative Report │Comprehensive Early Alert Program

40
APPENDIX Q: Goal 4
CEAP Evaluation Process
Goal 4
4.0 Improve the access,
sharing and utilization of
data through a centralized
data management system.

Information/Data

Findings

4.1 Review process for
access to CEAP data

4.1.1 Work has begun to
align the institutional data
systems related to CEAP.

4.2 Evaluation and
observations of data sharing.

4.2.1 Decision made to
provide additional data
disaggregated by academic
division, program, faculty
status and student
demographics.
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APPENDIX R: Academic Coaching Model

Academic
Coaching Model
2018

Rhodes State College
Mission
Rhodes State College changes lives, builds futures and
improves communities through life-long learning.
Vision Statement
Rhodes State… the #1 Choice
Core Values
Our core values are the underlying principles that are the
basis for vision, plans, policies and actions.

About the Academic Success Center
The Rhodes State College Academic Success Center
provides academic support services, resources and
educational development opportunities to all Rhodes
State students. The Center is committed to providing
opportunities for individual development and intellectual
competence in a student-centered environment. The
Center fosters universal access for all students to utilize
in achieving their personal and educational goals through
the development of critical thinking skills, self-awareness
and emotional and social growth.

We hold ourselves accountable to these core values as we
seek to fulfill the vision and mission of Rhodes State
Tutoring and other academic success services are
College.
available at no cost to enrolled students. The goal of
coaching is to encourage students to develop skills,
Integrity: Value trust and honesty
strategies and attitudes necessary to reach their academic
Caring: Committed to meet the needs of others
goals. Tutors provide help in specific course material and
Responsibility: Do competently what is supposed to be done,
integrate study and learning strategies to promote
when it is supposed to be done.
independent learning. All tutors receive training aligned
Respect: Treat people with dignity and fairness
with College Reading and Learning Association (CRLA)
Quality: Take pride in excellence
guidelines.
Academic Success Center Mission
The Academic Success Center is a unit within Academic
Academic Success Center creates a learner-centered
Affairs that reports to the Dean of Academic Services
environment for students by providing tutoring and
and collaborates closely with Student Affairs to provide
educational support services for student success.
student support.

About the Academic Success Center
Do ISuccess
need Center
a coach, advisor, or counselor?
The Rhodes State College Academic
a

provides
academic
support
services,
and by action, accountability and follow-through. Coaching aids
Academic
coaching:
Coaching
is aresources
model marked
educational
opportunities
to all
Rhodes
students in development
identifying their
strengths and
needs
in relation to their academic goals. Coaches help students to build
State
students.
Center
tomanage
providing
an efficient
andThe
flexible
setisofcommitted
study skills,
life and college situations and develop goals. Coaches provide
opportunities
individual development
and such
intellectual
students with for
semester-long
support in areas
as time management, test preparation, note taking and study
competence
in a work
student-centered
strategies. They
individually environment.
with students The
or in small groups, assess their strengths and needs and devise a
Center
fostersplan
universal
access for all students to utilize
personalized
of action.
in achieving their personal and educational goals through
Academic Advising: Rhodes State advisors help students accomplish their academic and professional goals
the development of critical thinking skills, self-awareness
through educational planning. Advisors assist students in identifying appropriate coursework for each term and
and emotional and social growth.
provide guidance regarding changing majors, qualifying for health programs, or returning to college after time
away. It isand
important
for students
to meet
withare
their advisors at least once a semester to review all relevant
Tutoring
other academic
success
services
information
registering
for classes.
The
Academic
Advising office houses various forms that students need
available
at nobefore
cost to
enrolled students.
The
goal
of
to changeistheir
major, drop
and add
classes and
update demographic information.
coaching
to encourage
students
to develop
skills,
strategies
and attitudes
necessary
reach theirwellness,
academicpersonal growth and development through various
Counseling:
Counselors
addresstoindividuals’
goals.
Tutors provide
help in In
specific
courseofmaterial
interventions
and strategies.
the context
higher and
education, mental health is one of the most common
integrate
study
and
learning
strategies
to
promote
developmental models used to address college student needs.
independent learning. All tutors receive training aligned
with College Reading and Learning Association (CRLA)
guidelines.

What Coaches Do
1. Meet regularly with students to help them take
ownership of their academic success.
2. Help students set goals and weekly objectives.
3. Assist students in having a game plan for each
week.
4. Share academic strategies for success (such as time
management, note-taking techniques, reading
strategies, goal setting, etc.).
5. Refer students to resources on campus that can aid
in success, such as tutoring, academic advising,
Accommodative Services/Testing Center,
Financial aid and Counseling.
Essentials of a Coaching Relationship
*Adapted from Department of Transportation Mentoring
Handbook (1996).

There are five essential factors in a coaching
relationship:
Respect: Respect is established when the student
recognizes knowledge, skills and abilities in the coach
that they would like for themselves. The student then
attempts to acquire these much-admired
characteristics.
Trust: Trust is another essential of a successful
coaching relationship. Trust is a two-way street –
both coaches and students need to work together to
build trust.
Self-esteem: Everyone has the desire to believe that
they are worthwhile and valuable.
Partnership Building: When you enter into a
coaching relationship, you and the student become
professional partners. There are natural barriers that
all partnerships face.
Time: Be on time and consistent –coaching is a
priority in your schedule.
Figure 1: Essentials of a Coaching Relationship

Coaching Benefits for Students
the informal and formal process and
procedures of the College.
 Receive information quickly and easily directly from
an experienced source.
 Learn what it takes to succeed and how to push
beyond your expectations.
 Acquire the skills to get through the organization
and achieve a sense of control.
 Develop and maintain relationships.
 Attain a strong sense of identity and self-confidence.
 Persist in a task and take ownership of one’s work.
 Develop of leadership skills and increased positive
self-perception.
 Achieve comfort working independently because of
guidance.
 Learn

Campus Collaborators
Academic Advisors: Cooperate with coaches to
ensure that enrollment actions, academic plans and
student interventions are completed.
Director, Career Service: A referral resource for
coaches when students require assistance with major
selection, career development, or job searches.
Director Accommodative Services: A referral
resource for coaches when students self-disclose a
disability.
Financial Aid Advisors: A referral resource for
coaches when students require assistance with grants,
loans and how enrollment and course completion
impact the students’ educational funds.
Faculty Members: Develop partnerships with the
assigned academic success coach. Faculty members
are encouraged to include a statement about coaching
in the syllabus, request workshops related to success
strategies, and provide feedback to the coach
regarding students’ progress.
Deans, Chairs and Coordinators: Facilitate the
selection of courses for embedded coaches, provide
feedback on the embedded model and oversight for
faculty utilizing embedded coaches.

Coaching Inventory
Name: ________________________________________________________
Rhodes State Email: ____________________________________________
Phone: _________________________________

Best time to reach you:___________________________

Rate yourself on each of the following elements using this scale:
5=Yes 4=Almost 3=Sort of 2=Not so much 1=Not at all
I have a workable schedule for study and other aspects of my life.
I am ready for college-level work in all my courses.
I know how to read/ understand a course syllabus. I know how to translate the information into a
plan so that I never am surprised by a due date and never have to stay up late (or all night) to finish an
assignment or study for an exam.
I know how to get the information I need from reading a textbook, so that I am not surprised by
some test questions.
I am calm during tests.
I have had positive experiences with study groups and know how to create them when I need them.
I enjoy school and do not see myself losing motivation to keep attending.
I have a planner or calendar and a system for operating it which I use every day.
I have always made my schedule appointments with professors, tutors, advisors, coaches, etc.
I know how to prepare for tests so I get A’s on all of them.
I regularly seek help from teachers and/or tutors.
I understand what it takes to learn new information and not just memorize it.
I usually work ahead in some classes so if something unplanned should occur, I won’t fall behind.
My test-taking strategies result in A’s and B’s.
I have clear, well defined, specific goals for my college career. (I.E. Major, Courses, Etc.)
I am able to focus and learn well even when I don’t like the subject or teacher.
I am willing and able to put in the time necessary to achieve my educational goals.
I use an effective note-taking system
I participate frequently in class discussions and ask questions when I am confused.
I am willing to take challenging courses rather than put them off due to the fear of failure.
Scoring Guide: Add your scores and compare them to the guide below.
20-40 points

RUN, don’t walk to the Academic Success Center

41-64 points

Meeting with a Success Coach will greatly improve your likelihood of success.

65-84 points

You’ve got a good foundation for success.

85-100 points

You are most likely to use a coach/tutor when you know you need one.

Scores of 1, 2 and 3 on any one question – it’s a good idea to meet with a Success Coach and discuss the skill related to each
question.

Coaching Inventory
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.
I have been out of school for more than 2 years.
I am a first generation college student.
I have transferred from another college.
I am 100% certain about my major.
I am employed full time.
I am enrolled full time.
I am veteran.
I am an international student.
I am a single parent.
I am in my first year of college.
I worry that I might lose motivation to keep coming to class/college.
I forget my appointments.
I put off registering for certain courses because of fear of failure.
I regularly write my assignments and tests dates in a calendar or planner.
I believe I have failed tests simply because of nervousness while test taking.
I have a GED.
I regularly use my Rhodes State College email address.
I have heard of Canvas.
I think College Completion Coaching may help me.
I want to meet new friends while in college.
I am proud and excited about being a college student.
I am aware Rhodes State College offers free tutoring and coaching services.
I would attend a study group.
Please tell me why you are enrolled in college and what you hope to achieve?

Forks in the Road: Academic Habit Change Worksheet
This point in the semester is a perfect time to make some small changes in your academic habits to improve your learning and
grades.
Please follow the steps below to examine your potential habit change:
1. Think of a small but meaningful change in your academic habits (e.g., study practices, using tutoring, talking with
professors) you want to begin.
2. Assess your current status in the change process. Read the brief descriptions of these stages in the change process and place
a check mark in front of the specific stage of change to indicate where you are at present:
__
__
__
__
__

Precontemplation: You are currently not very convinced that a change is needed.
Contemplation: You are torn about making the change- part of you wants to stay the same, another part of you
wants to do things different.
Determination: You know you want to change things, yet you have not done anything differently yet.
Action: You have already begun some recent changes toward your desired goal, but it is not yet a solid
habit.
Maintenance: You are maintaining some positive changes you initiated since beginning college this semester.

To get the most out of this exercise, make an appointment with your Success Coach to discuss the results.
General Recommendations- To increase the odds of achieving your desired academic habit change, consult the general
recommendations listed below that fit with your current stage (from the opposite side self-assessment).
Precontemplation:
· Remain aware of how well your current academic behaviors are working for you.
· Ask yourself- “What would have to happen to let me know I need to make a change?”
Contemplation:
· Determine if there is a discrepancy between what you want and what you are doing. For example- “I want to be a
successful college student but I am not studying.”
· Consider the outcomes of not changing. Consider the costs and benefits of making a change.
· List and explore your own arguments for changing.
· Begin to explore how you might take a small step to further research (internet, library, talking with others) making this
change.
Determination:
· Remind yourself of the benefits to making the change and the costs of not changing.
· Access useful information from local resources (internet, friends, counselors, family) about how to plan for the
change.
· Make a list of some new behaviors you can substitute for old ones (e.g., I will take 15 minutes to review my notes
following class as opposed to being stuck in the parking lot for 15 minutes)
Action:
· From your list of new behaviors, start with some small, but meaningful steps.
· Keep a written record or diary to note your progress.
· Reward yourself for taking the steps toward change.
Maintenance:
· Evaluate the effects of the change. Reflect on the benefits you’ve accrued.
· Access support from others (family, fellow students, teachers, counselors) to help you maintain the change.
· Remember that periodic backsliding or “relapse” on your habit change is very common and predictable. When this
happens, begin the habit change process again and learn from the experience.
·

